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ABSTRACT 
The study investigated the concepts of moral 
development and sex roles in relation to adolescent 
courtship violence in 157 adolescents (ages 14 through 18). 
Moral development was measured by the Defining Issues Test 
(DIT) (Rest, 1986); Sex roles by the BEM Inventory (BEM, 
1978), and Violence by the Conflict Tactic Scale (CTS) 
(Straus, 1979). These instruments were given in combination 
with the Teen Curriculum on Dating Violence designed by the 
author. 
Using the Pearson Correlations, significant 
relationships were found between androgyny and the Conflict 
Tactic Reasoning subscale for a friend (CTSRF) r = 0.20, and 
between androgyny and the Conflict Tactic Reasoning subscale 
for the individual (CTSRI) r = -.28. 
Moral Development, Courtship Violence 
and Sex Roles in Relationships 
of Adolescents 
It has long been recognized that one of the primary 
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interests of American teenagers during the adolescent period 
is participation in the dating process (Fenstein, 1985; 
Makepeace, 1985). The custom of dating, according to 
historical findings, originated on American college campuses 
in the 1930's; and was not participated in by high school 
students until the 1950's (Makepeace 1981, 1983, 1985). 
Since that time dating relationships have closely resembled 
marital relationships. Thus, such relationships carry with 
them the characteristics of the developmental adjustments 
and problems encountered by the married couple. One problem 
that has received much attention within the last decade is 
violence during the courtship period. 
Despite evidence concerning the presence of violence in 
dating relationships literature relevant to this topic is 
scant. Most available literature investigates college 
students, and focuses on the fact that violence exists, but 
lacks a conceptual analysis of possible etiological 
considerations. The literature does not thoroughly 
investigate elements in the developmental process, such as 
moral development and sex roles. This investigation 
attempts to build a conceptual framework and expand the 
theoretical knowledge in the area of adolescent courtship 
4 
violence, moral development and sex roles (Billingham & 
Henningson, 1988; Makepeace 1987; Marshall & Rose, 1988). 
The likelihood that dating violence might be a 
widespread problem was first suggested in an article 
published in 1981 by Makepeace. Since that time other 
research studies have supported the findings that dating 
violence is prevalent in high school as well as college 
(Billingham & Henningson, 1988; Makepeace, 1987; O'Keefe, 
Brockopp, & Chew, 1986). These studies of high school and 
college campuses revealed that the rate of dating violence 
is similar to that of spouse abuse (O'Keefe, et al., 1986). 
FBI statistics have verified that approximately 800 
Americans are killed annually by a boyfriend or girlfriend. 
Yet, media accounts tend to treat these killings as isolated 
cases committed by psychopathic individuals (Elliot & Frank 
1987; Makepeace 1985). This may be one of the reasons that 
dating violence has not received the national attention that 
spouse and child abuse has. 
The literature clearly presents adolescence as a time of 
many stress producing events (Fenstein, 1985). The family 
environment from which the young person originates; how they 
are socialized to their role; and their feelings of what is 
right and wrong all have an effect on how they respond to 
the stresses of adolescence (Burt, Cohen, & Bjorck, 1988; 
Freize, 1978). The young person's exposure to abuse as a 
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child or witnessing abuse within the family of origin may 
have some association with etiological factors concerning 
dating violence (Burt, Cohen, & Bjorck, 1988; Makepeace 
1981, 1985, 1987). However, how violence is socialized 
within the family and how the adolescent adapts to violent 
experiences could be etiologically significant (Burt et al., 
1988; Makepeace 1987; Marshall & Rose, 1988). 
It is clear that adolescent development is not 
necessarily completed by a certain age. Adolescence is a 
continuous process that may represent stagnation at certain 
stages; as well as a failure to progress (Bandura, 1977; 
Erikson, 1982; Kohlberg, 1966; Piaget 1938). Dating 
relationships do closely mimic marriage; however the 
adolescent continues to have numerous unfinished 
developmental tasks of childhood (Poole, 1987). These 
unfinished tasks may include development of identity 
including sex role identification and the development of 
moral reasoning including obtaining a clearer picture of 
what the rules are (Buckholz & Gol, 1986; Poole, 1987). 
Piaget (1950) and Inhelder & Piaget (1958) suggested 
that adolescents are capable of expanding adaptive 
potentials. These adaptive potentials are the ability to 
reason and problem-solve more effectively than in the 
pre-adolescent period. The direction which they expand is 
largely influenced by their concept of moral judgment and 
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the role they chose to assume (Inhelder, 1968). 
Most researchers agree that courtship violence does 
exist. However variables that intervene and play causal 
roles have not been identified (Makepeace 1981, 1983, 1985, 
1987; Roscoe & Callahan, 1985; Star, 1977; 1978). Sex 
roles, moral development and participation in violent 
acitivities by the adolescent are psychological complexities 
of learning. How these variables are integrated into what 
is acceptable or unacceptable by a given individual is 
important and the relationship of these variables warrants 
investigation. 
From the literature on adolescent development, we expect 
that more appropriate conflict tactics (i.e., more reasoning 
and less violence) would be associated with enhanced moral 
reasoning and less stereotypical sex roles. (See Appendix C 
for a formal statement of problem, hypotheses, and 
definition of terms). 
Despite evidence that violence does exist in adolescent 
dating relationships, there is little information available 
pertaining to the part moral development and sex role may 
play. As moral development progresses in adolescence there 
is a move toward cooperation and mutual respect (Piaget, 
1965). There is also the belief that the role-taking the 
child may be involved in during his lifetime contributes to 
the growth of moral judgment (Kohlberg, 1964). Kohlberg 
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(1964) postulates that adolescent children gradually 
incorporate equality and reciprocity in their form of 
justice. These characteristics should result in the more 
egalitarian dating relationships which would be associated 
with less violent conflict tactics. 
Maccoby and Jacklin (1974) suggests that sex-role 
development has strong environmental influences, relying on 
modeling (especially of same sex parent), and discouragement 
from significant others. The concept of what a child is to 
be, male or female, and the concept of right or wrong 
strongly resemble each other in the process of development. 
American society historically has promoted stereotypic 
images of males and females by placing the male in the role 
of an aggressor and the female in a more submissive role. 
Mass media directly and indirectly agrees to promote 
violence as a means of problem solving and often associates 
this with the "ideal" male. Thus, adolescents face a 
struggle in the progression toward a clear understanding of 
their moral development and their sexual identity. Violence 
may or may not be a part of what the adolescent views as 
appropriate. 
Method 
The sample pool for this study was 166 high school 
students who were either members of selected churches, 
social organizations, a girl's home and a boy's home located 
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in a large metropolitan, city in the Southwest. Of these 
166 students, only data from 157 could actually be utilized 
in the study. All of the high school students were between 
ages of 14-18 years of age. Female students accounted for 
55% (N = 86) of the sample and 45% (N = 71) were male. 
There were 19 students age 18; 19 age 17; 45 age 16; 60 age 
15 and 14 age 14. No other demographic information was 
requested of the students. 
Instruments Moral Development. The Defining Issues Test 
(DIT) (Rest, 1986) is an objective index of moral 
development based on Kohlberg's theory and methodology 
(Kohlberg 1958, 1981). After reading a series of moral 
dilemmas, the respondent rates and ranks the importance of 
various stage prototypical moral statements. In this study, 
a shortened version of the DIT was used with only three of 
the six dilemmas utilized (The Drug, The Prisoner, and The 
Newspaper). Rest (1986) reported a high correlation (~ = 
.94) of the shortened with the full version. Validity has 
been established through a series of studies (McGeorge, 
1975; Panowitsch, 1975; Rest, 1974; 1986). 
Sex Roles. The BEM Sex Role Inventory (BSRI) (Bern, 
1978) is one of the most widely used measures of sex role 
orientation. The instrument consists of 60 items and scores 
for masculinity, femininity, and androgyny can be derived. 
Concurrent validity and reliability studies generally 
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demonstrated relatively good psychometrices properties (Bern, 
1975, 1978). 
Courtship Violence. The Conflict Tactics Scale (CTS) 
(Straus, 1979) is the most widely used measure of family 
violence. Three different tactics are measured: reasoning, 
verbal aggression, and violence. The CTS consists of items 
which ask the respondents how they dealt with disagreements 
and sequences items, such that they become more coercive and 
physically violent Straus (1979). Straus, Gelles and 
Steinmetz, (1980); Gelles (1974, 1982); Steinmetz (1977) 
provide evidence of reasonable reliability and validity. 
The Conflict Tactic Scale Reasoning subscale for the 
individual (CTSRI) is a group of responses to 
interrelationship conflict that denote reasoning was used to 
resolve the conflict rather than violence. The items are 
rated on a scale of zero to six designating number of times 
occurred. The scale is completed by the subject. The 
Conflict Tactic Reasoning subscale for a friend (CTSFR) 
contains the same items, also, completed by the subject. 
(See Appendix B for a more detailed description of all 
instruments). 
Procedure 
Contact was made by telephone to children's home, girl 
scout troops, boy scout troops, and select churches in the 
same Metropolitan area. Positive response was received from 
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one Catholic church, three Baptist Churches, one boy's home, 
one girl's home, one girl scout troop, and two boy scout 
troops. Dates were set to present the Teen Curriculum 
Dating Violence. (See Appendix E). Cover letters (See 
Appendix F) and permission sheets (See Appendix F) were hand 
delivered to all organizations which indicated they would 
participate. Information was given about the presentation 
and the collection of data. Due to the increased risk of 
students not returning for serial presentations, it was 
decided that data collection and the presentation would be 
completed in one session. 
The sessions for the various organizations were 
conducted in the same manner. An adult in charge of the 
students was requested to be in charge of collecting 
permission slips, distributing instruments and collecting 
instruments. Students were greeted with an explanation of 
the program and rationale for data collection. They were 
assured that confidentiality would be maintained. 
Permission slips were collected first by an adult in the 
group, then a packet containing, The Conflict Tactics Scale 
{CTS), Defining Issues Test (DIT) and BEM Inventory (BEM) 
were distributed by the same adult. Students were told 
prior to starting that completion of the instruments was 
important. They were encouraged to be honest in their 
responses and not to consult with peers regarding answers. 
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Instruction was given to direct all questions concerning 
completion of the instruments to the examiner. Most 
students finished all instruments in thirty minutes. 
Students were instructed to remain quiet when finished to 
allow other students quiet time to finish. When all 
students acknowledged that they were finished the 
instruments were collected by the adult in charge. Then the 
Teen Curriculum on Dating Violence was presented with a 
question and answer period to follow. 
Results 
Pearson correlations were done to determine if there 
were significant relationship between androgynous sex roles 
and verbal reasoning directed towards friends, ~ = -.20, E < 
.02. A significant relationship was also found betwen the 
androgynous scores and verbal reasoning within the 
indivieual, ~ = -.28, E = < .001. 
A multiple regression was done to determine the separate 
and multiple contributions of moral reasoning and sex roles 
in predicting conflict tactics. This analysis revealed that 
the DIT and the masculinity, femininity and androgynous 
subscales of the BEM can significantly predict verbal 
reasoning tactics, ~ = 2.90, E < .05. These variables 
accounted for 7% of the variance (multiple R = .27). 
Regression analysis also showed the reasoning tactics for 
individuals can be significantly predicted by DIT and the 
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three BEM subscales, F = 4.83, E < .Ol. In this analysis, 
the three variables accounted for ll% of the variance 
(Multiple R was .34). 
In both analyses the DIT was seen as the greatest 
predictor of courtship violence on the reasoning subscale. 
The three BEM subscales and DIT contributed to courtship 
violence on the 
reasoning subscale in the following order of importance as 
predictors: 
(a) Friend - DIT, feminine, masculine, and 
androgynous scores accounted for the variance as 
6.3%, .4%, .1%, .2% respectively for a total 
variance of 7% 
(b) Individual - DIT, feminine, masculine, and 
androgynous scores accounted for the variance is 
8.3%, 2.4%, 0.3%, 0.3% respectively for a total 
variance of ll.3% 
To clarify the relationships of the BEM scales to the 
CTS, a partial correlation was done, controlling for the 
DIT. With DIT controlled, androgyny was significantly 
related to reasoning toward friends, r = 0.20, E < .Ol; 
reasoning toward the individual, r = -.29, E < .Ol; and 
verbal equation directed toward the individual, ! = -.13, E 
< .05. This latter variable was also significantly related 
c 
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to masculinity scores, ~ .14, p < .05. (See Appendix D for 
detailed tabular presentation of data). 
Discussion 
The androgynous scores were revealed as the most 
powerful scores for determining possible relationship on the 
reasoning and verbal aggression subscales. The DIT was 
found to be the most reliable predictor of the violence 
reasoning scales. 
The findings of the present study reveal that 
androgynous scores and DIT scores are related. Moral 
development is defined in the study as the development of a 
conscience, a set of cultural rules, of social actions which 
are internalized by the individual; these internalizations 
are behavioral, emotional and judgmental aspects of moral 
actions (Kohlberg, 1964, 1981). Maccoby and Jacklin (1974) 
defined acquiring sex roles as developing a set of cultural 
rules, which are gradually accepted and internalized. The 
major theories of sex role development represent 
psychological and sociological factors (Maccoby & Jacklin, 
1974). 
These theories suggest that sex role differentiation 
occurs through initiation from same sex models (particularly 
parents). It is hypothesized that this modeling is not a 
deliberate attempt by the child, but natural occurrence 
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(Maccoby & Jacklin, 1974). Kohlberg (1958, 1969), also saw 
imitation and/or modeling as a part of the development of 
moral values. Kohlberg calls these role taking experiences 
which have an impact on the rate of maturation and 
progression through the developmental stages. Kohlberg 
(1969), acknowledges that moral judgment can differ 
according to a person's cultural environment. 
Sex differentiation is also said to evolve due to praise 
or discouragement from significant others (Maccoby & 
Jacklin, 1974). The behavioral aspects of moral actions 
suggest that moral development gradually develops by 
progressing from a being who only cares for his or her own 
needs to one who acknowledges others and is influenced by 
their discouragement and praise (Piaget, 1965). 
According to the literature there are some similarities 
in the components which are found in the variables of moral 
development and sex role developments. Therefore it is not 
surprising that statistical analysis of the findings reveal 
significant relationships between androgynous scores and 
moral judgment scores. 
Androgynous scores represent an unbiased view of sex 
role orientation, rationalizing what is right rather than 
what is designated appropriate for either sex (BEM, 1978). 
Androgynous views are probably closer to the version of 
principle thinking (natural rights, social contract), than 
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masculine or feminine view (Bern, 1978; Kohlberg, 1981). 
Thus this would give some explanation for the relationship 
between moral judgment scores and androgynous scores. 
Recommendations 
The results of this research are viewed as preliminary 
findings. This study is the first study done in which these 
important variables have been studied collectively. It 
seems reasonable that other studies should follow. The 
studies could further investigate the relationships of these 
and other related variables. This information could give 
investigators a clearer picture of related concepts, and 
assist in theory development and expansion in this area. It 
could also assist with validating existing theories as well 
as the interrelationship and building conceptual models and 
frameworks. 
Violence has been perplexed and perpetuated in our 
nation and the world for centuries. In some context (such 
as war) it can be understood. However, within the context 
of intimate relationships it leaves room for much 
investigation and analysis. With investigation of the 
variables that play a key role in human development, perhaps 
we can some day come to a better understanding of the 
mechanisms involved. Then we can relate interpretations of 
theoretical adequacy and inadequacy to the existential quest 
for scientific explanations regarding the reality of 
violence. 
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Review of the Literature 
This chapter will present a review of literature 
relevant to the study of adolescents involved in courtship 
violence. This chapter is divided into four major 
sections. The first section will examine concepts and 
theories related to adolescent development. The second 
section examines theories related to moral judgement and 
moral development. The third section examines sex role 
conceptualization. The fourth section presents studies of 
courtship violence and related studies. Finally, a summary 
that presents the purpose and rationale of the present 
investigation, based on the literature review ends the 
chapter. 
Theories of Adolescent Development 
Societies the world over have dealt with maturational 
aspects of adolescents. Some of these maturational aspects 
contain such elements as impulse control, dating behavior, 
and peer pressure (Brim & Kagan 1981; Hamacheck, 1988). 
Normal human development reveals a progression of movement 
from one stage of life to the next (Brim & Kagan 1988; 
Haber, Leach, & Schudy, 1982; Hamacheck, 1988). The common 
age range for adolescence indicates that during that time 
period (12-18 years) a shift in the developmental and 
learning process occurs (Freiberg, 1979; Hamacheck, 1988). 
The new developmental tasks that emerge during adolescence 
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stress the individual's defenses and can either stimulate 
growth in the form of new ways of coping or lead to 
regression and disorganization from failure to cope (Juhasz 
& Sonnenshein-Schneider, 1987). This is also a time of 
rapid growth. Physical, cognitive, and psychosocial changes 
occur simultaneously. The changes do not always occur in a 
uniform integrated way. There may be delays in some areas, 
while overlapping and acceleration occur in others (Cella, 
DeWolf & Fitzgibbon, 1987; Doka, 1986; Hamacheck, 1988). 
The onset of puberty varies from person to person. Puberty 
usually encompasses one to two years of rapid growth and 
development (Miller & Simon, 1980). Sexual maturity is 
preceded by the development of secondary sex 
characteristics. Height and weight accelerate dramatically 
as full adult status is attained. 
Many authorities feel that one of the final stages of 
cognitive development occurs during adolescence (Rogow, 
Marcia, & Slugoski, 1983; Selman, 1980). Piaget (1962, 
1965) calls this stage formal operations. Formal operations 
constitutes the highest level of intellectual functioning. 
Formal operations involves the capacity for abstract 
conceptual thought. The ability to reason becomes more 
complex as the individual is able to see multiple logical 
relationship between classes and properties (Elkind, 1967; 
Harris, 1977). This involves seeing the possible variations 
of a problem and discriminating among the variable thus 
testing them systematically (Piaget, 1928; 1938; 1965). 
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Gesell & Gersten (1956) postulated that biological 
influences are the major determinants of adolescent 
development. He studied individuals from birth to 16 years 
of age. Greater emphasis was placed on the child, the 
adolescent and the role of environmental influences on 
adolescent development. They paralleled growth patterns 
with certain principles of maturation. His basic philosophy 
was that through maturational influences a person learns how 
to adjust (Hamacheck, 1988). Gesell described adolescent 
development as consisting of intense physical growth changes 
which are so dramatic that they affect all aspects of the 
human being (Gesell & Gersten, 1956). He categorized the 
behaviors through observing certain behaviors that occur at 
certain points in the maturational development of 
adolescents. His normative data consists of feelings, 
thoughts and behaviors seen at each age. Gesell indicated 
differences in equilibrium ranging from stormy equilibrium 
to calm equilibrium; and maintained that these changes are 
caused by maturational states which cause the adolescent to 
grow (Gesell & Gerston, 1956). 
Freud also believed that human development was 
biological and marked by stages. He put more emphasis on 
the first years of life, concluding that adolescence and 
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adulthood have their roots in the resolution of childhood 
development stages (Brenner, 1974; Josselyn, 1971). During 
puberty (ages 13-18), which is Freud's genital stage, there 
is a reawakening of sexual interest (Freud, 1938). The 
adolescent with new sexual urges looks for gratification 
outside the home (Freud, 1938). Freud emphasizes that the 
first years of life are important in establishing traits 
that become permanent in adolescence (Brenner, 1974). 
Adolescence is described by Josselyn (1971) as the 
psychological development that attempts to deal with 
pubescent changes and is therefore initiated by them. The 
biological changes of puberty upset a balance that 
previously existed between the ego and id during latency 
(Miller, 1984). Increased drives or impulses initiated by 
the greater hormonal secretion cause a personality 
reorganization in adolescents as they attempt to adjust to 
their new physical status (Josselyn, 1971). These increase 
impulses confront a relatively weak ego (Freud, 1965). 
Adolescents many times return to earlier modes of adaptation 
in an effort to reevaluate and reestablish mastery over the 
environment (Freud, 1965; Josselyn, 1971). Following these 
experiences the adolescent may go through a period of simply 
acting on instinctual drives (Hamacheck, 1988). 
Some psychoanalysts believe that sexual development does 
not begin with puberty but that new avenues for dealing with 
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drives and the growth spurt come to the forefront in 
adolescence (Hamacheck, 1985; 1987, 1988). As the 
individual matures the simple solutions of drive 
satisfaction that a child used no longer work 4 and efforts 
toward new solutions are made (Meichenbaum, 1985). The 
ability to make these adjustments come about by the ego's 
capacity to renegotiate between the id, the superego, and 
the environment. The groundwork for this is laid earlier in 
development (Freud, 1965; Meichenbaum, 1985). If there has 
been inadequate accommodation in earlier stages, this is 
often reflected by difficulties in adolescence. 
Adolescence is a developmental maturational process in 
which the individual attempts to work through life's 
experiences to achieve maturity (Berne, 1976; Erikson 1968; 
Mercer, 1979). Blas (1970) sees adolescence as a stage of 
individuation. Individuation according to this theorist is 
the maturational process that affords the person to be able 
to discriminate at an abstract level. Erikson (1968) speaks 
about ego identity, or the relationship between what a 
person seems like to others and what that person himself or 
herself thinks he or she is. To Erikson, (1968) adolescence 
represents an attempt to establish an identity within the 
social environment. Erikson (1963, 1968) called the stage of 
adolescence "identity vs isolation." He stressed that 
identity must be established before intimacy can occur. Blas 
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(1962, 1967) postulates that adolescents exhibit behavior 
marked with experimentation and testing the self. Both of 
these behaviors assist in reaching self identity. There may 
be rebelliousness or negativism shown during this period, 
which represents a movement toward individuation and 
autonomy (Blos, 1962, 1967). The individuation process may 
be accompanied by feelings of isolation, loneliness, and 
confusion since it brings childhood to an end. This 
realization of the end of childhood can create intense fears 
or panic in the individual (Levin, 1980, 1985). This 
fearful, yet exciting, entrance into adulthood is often a 
profound personal experience that may not be total\y 
resolved in adolescence, but is dealt with throughovt the 
course of one's lifetime according to Levin. 
Mead (1979) suggests that the experiences of adole~cent 
>~. 
rebellion are culturally determined by the changes in 
generations and not biologically based. Adolescence is also 
seen as a period when people feel they deserve adult 
privileges that are not given to them, and ends when the 
full power and social status of adulthood are delegated to 
them by society (Jones, 1980). Mead (1979) sees the growth 
that takes place during adolescence as a continuous process 
and a cultural phenomenon, with individuals reacting to 
social expectations. The more clearly defined these 
expectations are, the less stressful and ambiguous the 
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adolescent period. The more the culture has changed, the 
greater the generation gap (Kappelman, 1977). 
Today's adolescents have the culture of the 1980's to 
cope with which can exacerbate conflicts awakened by 
increased drives and changes in body image. Several issues 
in the complex and changing American society bear 
mentioning, since they directly influence the support an 
adolescent is able to obtain from the environment (Levin, 
1985; Mercer, 1979). The following are issues that may 
produce conflict during adolescence: sexual roles; 
increasing violence in intimate and peer relationships; 
values and peer versus adult influence. The influence or 
results of the impact any of these issues can only be 
speculated. However, it is obvious that these and other 
issues increase the complexity of society and add new 
pressures to adolescents who are becoming adults and 
attempting to define their role in today's cultural milieu. 
The adolescent continually strives for autonomy yet also 
imitates adult behavior (Kohlberg, 1966). Though these 
processes seem to be in conflict they occur simultaneously 
in adolescent development (Kohlberg, 1966). The adolescent 
gradually develops a sense of right and wrong. Maccoby and 
Jacklin (1974) suggest that as adolescents begin to accept 
their beliefs about certain phenomena, they attempt to make 
themselves and others conform to their perceptions. This 
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may be one rationale that explains why adolescents are seen 
as predominantly rigid in their belief system. Therefore, 
this investigation will investigate the relationship between 
what they view as right and wrong (moral development) and 
their sex role with the existence of violence in the 
dependent variable. It is believed that sex roles and moral 
development are somewhat dependent on environmental 
influences. And it has been validated that adolescence is a 
period of life represented by a variety of diverse 
environmental influences. Therefore it is imperative that 
we study concepts in adolescents that may have a profound 
effect on future adult development. 
Moral Development/Moral Judgement. Freud stated that 
"the sense of guilt is the most important problem in the 
evolution of culture" (Freud, 1930). Theorists of the early 
twentieth century postulated that morality was the major 
focus in understanding social development (Freud, 1930). 
Moral development has been generally defined as the 
development of a conscience, a set of cultural rules, of 
social actions which are internalized by an individual 
(Kohlberg, 1964). Kohlberg (1981) further states that there 
are three different aspects of internalization. They are 
the behavioral, emotional and judgemental aspects of moral 
actions. 
Piaget's Theory. Piaget believed in the study of what 
was called genetic epistemology. Genetic epistemology is 
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the science of how we know what we know (Piaget, 1952). His 
chief aim is to follow the ontogenlogical process of human 
development and analyze the transformations of development 
as they take place. Knowledge is not static it is not here 
and now (Piaget, 1964). Piaget believed that we must 
utilize the related sciences that we have such as 
psychology, mathematics, biology and physiology to interpret 
the development of knowledge (Piaget, 1964). Piaget and 
other theorists advocated that the child is our best source 
of accomplishing our quest for how we know what we know. 
The major method is through qualitative and quantitative 
analyses of the child. Piaget mastered this science by 
in-depth research of related sciences utilizing serial 
questions to get results and comparing and contrasting 
information that surfaced in each of the developmental 
stages (Piaget, 1964). 
By utilizing this method of study, Piaget (1965) 
postulated two types of morality: heteronomous and 
autonomous. Heteronomous morality is morality that has 
unilateral respect and constraints. There is much influence 
from adult or authority figures. With autonomous morality, 
the child utilizes reason and logic to make decisions. The 
child is able to facilitate the mechanisms of cooperation 
and mutual respect. Heteronomous morality is found in the 
older mature child (Piaget, 1965). 
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Piaget (1965) theorizes and extracts several principles 
from the study of rules. In his theory he postulated that 
several stages lead to the process called moral 
development. Moral development ultimately leads to the 
ability to reason and make moral judgements. Piaget saw 
moral development as the process and moral judgements as the 
outcome (Piaget, 1965). Be saw the first stage of moral 
development as the sensorimotor stage. This stage covered 
the age period from 0-2 years of age. During this stage 
there is no logic or reason, just schemes that have some 
internal sense of order. At the end of this stage the child 
begins to imitate older peers. This imitation again has no 
sense of logic or reason. Following the sensorimotor stage 
the individual moves to the egocentric stage (2-6 years 
old), the child prefers to play alone. At this time there 
is much adult influence. Piaget suggests that moral 
development gradually begins to develop by progressing from 
a being that only cares for his or her own needs to one who 
acknowledges others. Piaget uses the rules of the game in 
order to understand the process of moral development. The 
rules of the game are observed for their compliance, 
rigidity, and modification of the rules. Children gradually 
begin to accept outside norms from their peers (age 7-10) or 
older children as to what is right. When they begin to 
accept this notion this begins the stage of cooperation. 
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During this stage the rules of the game are not quite as 
rigid. Children are quite aware that the rules of the game 
are quite different in different places. They cooperate 
with their playmates if the rules are announced prior to the 
start of the game. Piaget (1965) believed these rules were 
a sort of juris prudence as the child developed. 
The last stage which is codification of the rules; the 
child has accepted the rules as agreed upon with his or her 
peers. Respect for the rules is mutual. The rules can be 
changed and still be acceptable. In this entire process 
there is a practice (observed skills) of the rules and a 
consciousness (cognitive process that takes place) of the 
rules that integrate in the stages as mentioned. The 
practice of the rules is the actual actions that are taken 
and the consciousness of the rules is the ideas concerning 
the rules. These two concepts integrate to give some sense 
of morality to the situation. Piaget conceives of the 
principles of the rules as a process. And during this 
process the child matures; is able to discriminate what is 
true from what is not true eventually. 
The younger child has difficulty evaluating the 
intentions and motives involved in lies and interprets 
things done by mistake as lies. As children grow and mature 
they gradually are able to interpret intention and motives. 
Children do this by evaluating the environmental actions at 
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a more abstract level. The older the child the more they 
are able to take motives and intentions into consideration 
prior to labelling actions as lies or truth. Because 
children are eventually able to develop some sense of juris 
prudence in rules; they are able to discriminate ideas based 
on developed autonomy, cooperation, and the ability to 
differentiate environmental factors (Piaget, 1952). 
Piaget (1950, 1965) also examines numerous concepts in 
his discussions of justice utilizing the stages that he 
observed in children discussed in the development of justice 
which he views as an integral part of moral development. He 
discusses several concepts related to justice. They are as 
follows: objective responsibility, subjective 
responsibility, retributive justice, immanent justice and 
distributive justice. These are all seen as part of a 
process that coincides with the process of growth and 
maturity (Piaget, 1950, 1965). 
Objective responsibility (age 7-12) is found early in 
the child's development in the stage of concrete 
operations. Children are influenced by unilateral respect 
and constraints placed by authority figures. During this 
time their ideas of punishment are retributive. Children 
see the harshest punishment to be the best remedy and fair 
(Piaget, 1950, 1965). Gradually children progress (at 
approximately 12-15 years of age) in development to where 
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they think if one goes unpunished and some incident happens; 
that incident happens to repay the person who was not 
punished for their wrongful deed. This is called immanent 
justice. As the children mature, they develop cooperation 
and mutual respect and their interpretation of justice 
changes. They move from retributive justice to distributive 
justice. These transformations by the child are believed by 
Piaget (1965) to have sociological influences they integrate 
the use of logic or reason in their analysis of what is just 
and unjust. 
Piaget analyzed the practice and the consciousness of 
the rules. In the practice of the rules Piaget found four 
stages which are listed respectively: motor and individual 
character, egocentric, cooperation and codification of the 
rules. Motor and individual character occur chronologically 
from zero to eighteen to twenty-four months of age. In this 
stage motor habits and desires dictate the child's action 
Piaget (1965). The second stage is called egocentric. This 
stage occurs between the ages of two and five years. The 
child plays mainly with himself/herself or with others 
without trying to win (Piaget, 1965). In this stage the 
child has the belief that everyone can win at once. 
The third Piaget stage is incipient cooperation and it 
exhibits itself between the ages of seven and eight years 
(Piaget, 1965). This stage differs from the egocentric in 
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that each child tries to win. Unifications and mutual 
control of the rules are important concepts in this stage. 
In the fourth and final stage, which is labeled 
codification of the rules, the development has reached the 
ages of between eleven and twelve years of age. In this 
stage Piaget believed every part of the game is fixed. 
Society is aware of the code of the rule observed. Piaget 
(1965) insists that the stages are merely for exposition, 
that the facts are actually present themselves on a 
continuum. 
The consciousness of the rules represents an important 
component of moral development. In the first stage the 
child plays in a purely individualist manner. The child 
gets his or her motor interest satisfied (Piaget, 1965). 
Piaget postulates that in this stage rituals are invented 
for pleasure and that the notion of regularity is present. 
Events and scenario happenings, like day and night, are 
repeated and produce an awareness of "law" (Piaget, 1965). 
The second stage begins when the child starts to conform 
to rules received from the outside. The child also learns 
to imitate rules used by others. The rules cannot be 
changed and are considered sacred by a child at this stage 
(Piaget, 1965). This begins around the age of six. 
In the third of Piaget's stages of consciousness of the 
rules, which occurs after the age of ten, "autonomy follows 
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upon heteronomy" (Piaget, 1965). The rules of the game are 
no longer external law. Mutual consent is important. The 
rules can be changed with consent of the entire group. This 
stage represents the second half of the cooperative stage, 
(practice of the rules) and the entire stage of codification 
of the rules. The child also learns in this stage that 
rules are not external and that the origin of the games 
themselves do not differ. 
Piaget (1965) postulates that the child progresses from 
unilateral respect and moral constraint to mutual respect 
and the development of justice. Initially, bound by moral 
realism the child has a regard to duty. This is 
heteronomous, "any act that shows obedience to a rule or 
even to an adult, regardless of what the adult commands is 
good" (Piaget, 1965). However, the opposite is bad. Moral 
realism demands that the letter of the law be followed 
rather than the spirit of the law. It also involves the 
concept of responsibility, which Piaget investigated by 
focusing upon stealing and lying. Cooperation and the 
development of justice are also important concepts in the 
theory. Justice is said to progress from retributive to 
distributive. Punishment progresses from expiatory to 
reciprocal. 
Comparison of Kohlberg/Piaget. Development is thought 
by many authorities to progress in a cumulative manner. 
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Jean Piaget (1938) and Lawrence Kohlberg (1966, 1969) both 
agree with the concept that human development is a 
cumulative process. Though Piaget's studies of the child 
stop where Kohlberg begins, it is important to compare the 
theorists for background into the conceptualization of 
theoretical stages. Comparison of the theorists also allow 
for comprehension of the origins of Kohlbergian ideology. 
Lawrence Kohlberg's research and writings on the topic 
of moral development were an effort to replicate Jean 
Piaget's (1938) investigations of the stages of moral 
judgement. He extended these stages to adolescence, and 
further examined the relation of stage growth to the 
circumstances related to taking the role of others in the 
social environment. Kohlberg made revisions and elaborated 
on Piaget's stages by expanding them to six stages of moral 
judgement. 
Kohlberg's approach is that of tracing the basis of the 
child's judgement of moral issues. Kohlberg mimics Piaget's 
methodology by describing a series of events to the child 
which involve a moral dilemma. Children are expected to 
select a solution that is best for each dilemma and discuss 
why it is better than any other. The responses are analyzed 
by Kohlberg and his colleagues to determine which of the six 
developmental stages of moral judgements are reflected in 
the child's response (Kohlberg, 1981). 
38 
Kohlberg (1981) postulates that advancing in the process 
of moral judgement consists of progressing through three 
levels of development which are as follows: premoral or 
preconventional, conventional and post conventional or 
autonomous (Kohlberg 1981). The conventional level is the 
one which the individual conforms to society's conventions. 
There are two stages within this level. Stage one is the 
punishment and obedience orientation. Here children learn 
what is good and bad, they learn to avoid punishment. 
Stage two is instrumental relativist orientation. Children 
are interested in what is satisfying and occasionally they 
are sensitive to the needs of others (Kohlberg, 1981). 
The conventional level also has two stages. Stage three 
Kohlberg names the interpersonal concordance in Good 
boy-Nice girl orientation. In this stage there are mutual 
interpersonal expectations. Conforming to the norm is 
expected. Stage four is called society maintaining 
orientation. Children do what they consider their duty, 
they respect authority and see value in maintaining social 
order (Kohlberg, 1981). Post Conventional is the level 
where the child conforms to principles and higher level 
abstraction. "There is a clear effort to define moral values 
and principles that have validity and application apart from 
authority ••• 11 (Kohlberg, 1981). Stage five is the Social 
Contract Orientation. Moral behavior is dictated in terms 
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of individual rights according to standards that have been 
critically examined; which the whole society has accepted. 
Stage six is called The Universal Ethical Principle 
Orientation. The individual moral judgements are based on 
universal principles of justice, equality of human rights 
and reciprocity and respect for individual as a person. 
What is right is chosen by the individual based on 
conscience and general ethical convictions (Kohlberg, 
1981). 
Kohlberg (1969) proposes that there are elements that 
determine how high in these six stages a person will 
progress. These elements are: level of logical reasoning, 
person's needs or motivation, person's social roles and the 
person's form of justice. The child level of logical 
development, according to Kohlberg, equates to the level of 
cognitive development in Piaget's theory. Thus logical 
development involves maturational and biological growth. 
Motivation or needs refer to the will or desire of the 
child. This is composed of both genetic and environmental 
influences (Kohlberg 1969). Social roles and form of 
justice are environmental. Children are socialized by taking 
the roles of others they interact with in their 
environment. They must gradually learn to be an "impartial 
spectator" or a "generalized other" in the development of 
moral judgement according to Kohlberg. This form of justice 
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according to Kohlberg is equality and reciprocity. Kohlberg 
(1963) believes that the role-taking the child is involved 
in; contributes to the growth of moral judgement. Kohlberg 
believes that his moral stages are universal and 
generalizable. However the dominant stage for different 
societies may differ. 
Kohlberg (1963) presents himself as a disciple of 
Piaget. However, Piaget structured his stages somewhat 
differently from Kohlberg, and utilized the rules of the 
game to analyze situations. Kohlberg and Piaget agree that 
reciprocity and equality go hand in hand. They also agree 
that environment plays a vital role in contributing to the 
growth of moral development {Kohlberg, 1958, Piaget, 1965). 
Kohlberg appears to be a bit more convinced than is Piaget 
concerning environmental influences on the child. The 
reason for this difference is that at all stages of Kohlberg 
moral developmental theory he points out that the child has 
concern for others {Kohlberg, 1969). In contrast, Piaget 
sees the child as progressing in spite of environmental 
influences {Piaget, 1965). The infant is self-centered 
without concern for others {Piaget, 1932/1965). Though 
Kohlberg (1958) did not assess infants, he agrees with 
Piaget that there is little concern for others in this 
primary stage with infants. Both Piaget (1965) and Kohlberg 
(1958) see objective responsibility in the primary stages; 
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progressing to subjective responsibility in the latter 
stages. It must be remembered that the children Kohlberg 
studied were generally age 10 and over. 
Kohlberg (1958) felt that Piaget was too specific on 
some points and rejected many of the causal explanations in 
his theory. For example, Kohlberg (1958) defined objective 
responsibility somewhat differently: "merely an expression 
of 'protective' modes of value and a failure to 
differentiate moral good from other kinds of good." Piaget 
(1965) suggested it was acts being evaluated in terms of 
consequences rather than intentions. 
Piaget (1965) presented duty as heteronomous respect. 
Kohlberg (1958) found that respect for authority meant that 
they found the adult more powerful. Kohlberg also sees 
rules differently. While Piaget sees rules as expression of 
a means to purpose (Piaget, 1965). Kohlberg (1958) sees 
rules as based on the person's need for authority; a basis 
for shared action. 
Both Piaget and Kohlberg see developmental growth as 
continuous with pauses that suggest at certain points the 
child completes that stage of development. After completion 
of the stage the child progresses on to the next stage of 
development. They both postulate that the stages progress 
in a chronological order and present expert theoretical 
considerations concerning the underlying structures that 
assist the child to accomplish each stage. 
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Piaget's writings do not suggest that there can be a 
regression or that the child can become stuck at any given 
stage. However, Kohlberg (1969, 1981) did investigate this 
possibility, and postulated that the highest stage may never 
be attained. 
Kohlberg utilized Piaget's cognitive model to build his 
theory of moral development. He applied Piaget's concept of 
equilibrium to growth in moral judgement. Kohlberg sees 
role-taking experiences as important in the rate of 
maturation and progression through the developmental 
stages. He does admit that moral judgement can differ 
according to a person's culture. But the basic form of 
development remains the same despite culture. 
Piaget and Kohlberg•s theories are quite similar, but 
Kohlberg•s use of Piagetian concepts brought about varying 
interpretations and modified definitions of Piaget's 
concepts. Kohlberg (1958, 1969, 1981) brought about 
documents that were heavily grounded in theory; yielding 
results that were validated by sound investigative 
technique. 
Sex Role Conceptualization. The psychological nature of 
man and woman has been under intense debate for decades. A 
significant number of researchers within the last two 
decades have chosen to investigate the psychology of sex 
roles and differences. This section will review some of 
those investigators• findings. 
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Maccoby and Jacklin (1974) present a nature-nurture 
discussion of sex differentiation. Three theories are 
presented that purport to explain the differences. Though 
the authors discuss the biological and cognitive development 
of the sexes, the major theories that surfaced were 
psychological-sociological theories. 
The first theory purports that psychological sex 
differentiation occurs through imitation. Children tend to 
use same sex models (particularly parents). They use these 
models more than opposite sex models for patterning their 
behavior. The child has a strong internal desire to pattern 
after one of the same sex. It is also postulated that much 
of the time this modeling is not a deliberate attempt on the 
child's part, but a natural occurrence (Maccoby & Jacklin, 
1974). 
The second major theory suggests that sex 
differentiation occurs through praise and discouragement. 
Parents and significant others reward and praise the child 
for what they conceive to be the appropriate behavior. They 
also actively discourage children when they engage in 
activities that seem inappropriate (Maccoby & Jacklin, 
1974). 
The third and final theory presented by Maccoby and 
Jacklin (1974) was that the sex differentiation occurs 
through self socialization. Children develop a concept of 
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what it is to be male or female. They struggle and progress 
to a clear understanding of their sex identity. Then 
children attempt to fit their own behavior to the concept of 
sex identity as they determine its appropriateness (Maccoby 
& Jacoby, 1974). Therefore, it is determined that a child's 
conception of what is appropriate behavior for male or 
female will depend upon observation of other males and 
females; as well as approval or disapproval of the actions 
he or she elicits from others. The first and second theory 
provide information children can draw upon in building their 
concept of sex appropriate behavior. However, the third 
theory suggests that neither modeling nor reinforcement 
automatically produces sex differentiated behavior (Maccoby 
& Jacklin, 1974). The authors stress the fact that 
behavioral sex differences exist does not constitute a 
linkage to sex roles. 
Maccoby and Jacklin (1974) suggests that clear 
tendencies for children to choose stereotypically 
sex-related activities have been found as early as four 
years of age. Studies have also found that boys develop 
sex-typed activities at an earlier age, and females actually 
have a decline in sex-typed between the ages of five and 
ten. Sex-typed behavior is defined as activities that are 
stereotypically considered to be appropriate for either sex. 
In relation to adolescence it was postulated that an 
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adolescent will imitate a same-sex model rather than an 
opposite-sex model (Maccoby & Jacklin, 1974). It was also 
suggested imitation is more prominent when learners have 
little information; when their past experience provides 
little guidance to what behaviors are appropriate. 
Therefore social influence is believed to be of utmost 
importance in children's acquisition of sex-typed behavior. 
Society has mandated that certain concepts are sex-typical. 
Some examples of sex typical concepts for boys are: 
aggressiveness, dominant, and competitive. Some examples of 
sex-typical concepts for girls are: cooperative, more 
social, dependent and shy (Maccoby and Jacklin, 1974). 
Though these concepts exist, the authors found little or 
ambiguous findings to support their validity. 
Many authorities believe that basic differences between 
the sexes start at an early age, and continue throughout the 
life span, and that these differences have a biological 
origin (Freud, 1938, 1965; Frieze 1973). Others see 
differences resulting from socialization or from variations 
in the way we raise girls and boys (Fromm, 1943; Goldstein, 
1965; Graf, 1972). Although many believe that culture is a 
major influence in socializing children for their later 
adult roles, they also find on careful review of the data 
that there are relatively few basic personality differences 
between boys and girls (Gross, 1958; Gruder, 1971, Hartley, 
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1974). So it appears that many apparent differences between 
men and women are not fundamental personality differences, 
but are the result of the roles the sexes are assigned and 
the reinforcements they receive of the varying behaviors for 
each sex (Haber, et al., 1982; Hoffman, 1977). 
Roles are sets of socially expected behavior patterns 
associated with an individual's function in various social 
groups (Stuart & Sundeen, 1983). Identity emerges from self 
concept and is evident in the form of role behavior (Leach, 
1978). Roles can provide a means for social participation 
and a way to test out identities for consensual validation 
by significant others (Kaplan, 1974). There are two basic 
types of roles. The first is an ascribed role over which 
the individual has no choice. Examples of ascribed roles 
include age and sex (Haber, et al., 1982). The second is an 
assumed role that the individual selects or achieves by 
choice. These roles include occupation, marital and family 
roles (Stuart & Sundeen, 1983). 
Sex roles are important in that they forcefully affect 
one's performance in other roles (Sadoff, 1976). They are 
particularly significant for the performance of family 
roles. In turn, family roles permeate most other roles as 
well, and are frequently the cause of role conflict or 
disturbance (Leach, 1978). 
Exactly how a child develops in a masculine or feminine 
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direction is not totally understood. Sigmund Freud (1938) 
and Anna Freud (1965) described the libido as the force 
that expressed sexual instinct as the libido. This instinct 
develops gradually during the oral stage with both sexes 
focusing on the mouth and lips. In the anal stage, the 
central concern is the anus and the elimination or retention 
of feces. According to Freud males and females diverge in 
their sex role development in the phallic stage, which 
occurs at approximately 4 years of age (Freud, 1938; Freud, 
1965). The boy is concerned with love of the mother, is 
jealous of his father, and has castration anxiety (Freud, 
1938; Freud, 1965). The girl deals with the lack of a 
penis, renounces her mother, and loves her father (Freud, 
1938; Freud, 1965). One of the major points of Freudian 
theory is the biological inferiority of the female, based on 
the lack of a penis and female envy of male anatomy. 
Sex role development has also been explained from a 
social learning approach. This theoretical approach views 
sex role behavior as being maintained by external, social 
motives rather than internal forces (Leach, 1978; Stuart & 
Sundeen, 1983). Social learning theorists do not believe 
that internal motives cause the child to adopt sex-role 
behavior. Sex role acquisition occurs by reinforcement, 
which means behavior reinforced through such things as 
rewards or praise by peers and/or authoritarian figures 
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(Hyde, 1979). Children are said to perform sex-appropriate 
responses because they receive direct social and physical 
rewards for this behavior. They avoid sex inappropriate 
behaviors because they are punished for them (Leach, 1978). 
Cognitive development theory considers children to be 
active learners with their intellectual development 
considered the key to gender identity {Flavel, 1977; Flavel, 
Botkin, Fry, Wright, & Jarvis, 1968). Cognitive development 
theorists believe children are motivated by a desire for 
competence and mastery over the world (Flavel, 1977; 
Kohlberg, 1963, 1966, 1969, Kohlberg & Zigler, 1969). The 
theory proposes that children imitate same-sex models 
because they are motivated to maintain a competent, positive 
self-image and to master the behaviors which they judge 
important for themselves. 
According to Kohlberg (1966, 1969) children pass through 
three major cognitive steps in the process of acquiring sex 
role behaviors. He suggests that in the first stage they 
discover that there are two sexes. Out of this awareness 
comes what is called by Kohlberg gender identity. That is 
children come to know their own sex while beginning to 
categorize others as either male or female. Kohlberg (1966, 
1969) believes that with time and cognitive growth, gender 
identity becomes more stable. He also believes that 
children begin to categorize behaviors and objects as 
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appropriate for one sex or the other. Children use gender 
as an organizer for much of the information in their social 
world. 
The second cognitive step that Kohlberg discusses is 
based on gender identity, on the categorization of 
sex-appropriate behaviors, and on egocentric thinking. 
Children develop a system of values for various behaviors 
and attitudes. Each child values behaviors and attitudes 
associated with his or her own sex more than behaviors and 
attitudes associated with the other sex. As a result of 
this differential valuing, children begin to imitate 
sex-appropriate behaviors and to avoid sex inappropriate 
behaviors and objects. During this period children begin to 
model the behaviors of other individuals of their own sex 
(Kohlberg, 1969). 
Finally, Kohlberg (1966, 1969) believes that as a result 
of this differential valuing and differential modeling, each 
child develops an emotional attachment or identification 
with the same sex parent. This identification leads to 
further imitative behavior and role structuring. Kohlberg 
(1969) also agrees that the child's developing sex-role 
identity continues to be influenced by a variety of outside 
environmental forces as well. 
Within the decade of the sixties traditional concepts of 
masculinity and femininity have been questioned (Mead & 
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Kaplan, 1965). Bem (1974), Bem & Bem (1970), and Spence, 
Helmrich & Stapp, (1975), suggest that one should not look 
at the concept of masculinity and femininity as polar ends 
of a single continuum but as conceptualization of 
masculinity and femininity within two independent trait 
constellations. 
Individuals of either sex can be highly masculine, 
highly feminine or androgynous (Bem, 1974; Spence, et al., 
1975). An androgynous person is one who may act according 
to sex roles stereotypes or not depending on the 
circumstance of the situation. Such a person is both 
instrumental and expressive, both assertive and yielding, 
both masculine and feminine. 
Several researchers agree that children's 
conceptualization of sex roles are assumed to develop from 
more traditional, rigid, stereotyped sex role beliefs to 
more egalitarian, flexible, androgynous beliefs (Bem, 1975; 
Lipman-Blumen, 1975). Despite the process of development 
and/or conceptualization of sex roles they are important in 
our everyday lives. They are also important in one's 
adjustment and acceptance as men and women in American 
society. 
In summary, many popular beliefs exist concerning the 
characteristics of the two sexes, though they are not 
validated. However, a significant proportion of society 
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continues to believe that certain myths are valid 
interpretations of a particular sex. For example, the 
concept of dominance has long been associated more with 
boys. According to the literature, this concept has 
presented ambiguous findings. Because the idea does 
strongly exist in society, some children are encouraged to 
be dominant if they are male. The child may also imitate 
this behavior because of the reinforcement they receive. 
For example, some males may associate dominant behavior as 
masculine, and receive positive reinforcement from same-sex 
parent and/or peers to demonstrate that behavior. Females 
who have been socialized to believe this myth may also 
accept dominant behavior in males. Maccoby and Jacklin 
(1974) believe the suggestion that society could devote its 
energies toward decreasing the acceptance of male 
aggression. The authors also believe that there could be a 
decrease in preparing woman to submit to male aggression and 
dominance. However, it is up to individuals in society to 
foster the lifestyles they value most. 
Related Studies on Spouse Abuse. An early study on 
intrafamily violence between spouses was conducted by Gelles 
(1974). This study was designed to determine whether 
physical violence between spouses was more common than was 
generally acknowledged at that time. In the Gelles study 
forty couples were identified from social service agencies 
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and police reports as experiencing some form of family 
violence. For a control group, 40 other couples were 
selected at random from among the neighbors of the abusive 
subjects. One spouse from each couple's relationship was 
interviewed in depth in the subject's homes, eighty-three 
percent (83%) of the subjects interviewed were female. 
The results of this study found that the greatest 
violence occurred in age groups between 41 and 50 years of 
age. There was an inverse relationship between the 
husbands' education level and violence. The violent 
husbands had lower occupational status than their nonviolent 
counterparts. There was also a correlation between lower 
socio-economic status incidence of violence. The Gelles 
study excluded upper-middle and the high/low and upper-class 
families with incomes over $25,000. 
From the total number of subjects, 44 reported one or 
more violent episodes in the marriage. Of these 44, 21 
reported that violence occurred on a regular basis. Regular 
violence was defined as occurring from six times a year to 
daily. The data from the study showed the husband to be 
more violent than the wife; 47% of the husbands were 
reported as having hit their wives at least once and 25% 
were abusive regularly. Of the wives, 32% were reported as 
hitting their husbands at least once, 11% on a regular 
basis. Almost every violent husband reported coming from a 
family in which spouse abuse had occurred. 
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In all cases where information was available from the 
agencies, the subjects' responses corresponded well with the 
outside data. There is an assumption that data from a 
sample will underestimate the occurrence of violence due to 
the bias that will operate against giving personal 
information about violence. However, this assumption did 
not appear in the Gelles study. 
One significant finding in the study was that in the 
control group, with no public record of family violence, 37% 
reported some incidence of spouse assault in their own 
families, and 15% reported regular violence. Gelles (1974) 
considers this figure the best estimate of the occurrence of 
marital violence in the general public, since these families 
had no record of family violence and were selected on a 
quasi-random basis (Gelles, 1974). Gelles (1982) considers 
the figures an underestimate of violence in the general 
population, because it systematically excluded families with 
a record of violence and because self-reporting of 
information is considered biased in that direction. 
Straus, Gelles & Steinmetz, (1980) reported on the first 
national survey of family violence in American homes. The 
subjects consisted of 2,143 intact families, who were 
surveyed in 1975. One adult from each family was 
interviewed, fifty-six percent (56%) of the respondents were 
female. Area or cluster sampling procedures were used to 
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gather a sample with characteristics similar to the census 
data for the population of the United States. The authors 
describe the sample as an adequate group for generalization 
to families in this country. 
Some limitations of the study were specified, the 
subjects were limited to intact families. No single-parent 
families were included. Interviews were completed with 
members of 65% of the families identified as eligible for 
this study. Given the topic under study, this completion 
rate was considered high. The level of violence in families 
was measured using the Conflict Tactics Scale, which was 
developed by one of the researchers (Straus, 1979). 
There were only slight differences in violence among 
various areas of the country, and between city and rural 
populations. By race, wife abuse was reported to be highest 
among blacks, in comparison to white or other races. More 
spouse abuse was reported in families with no religious 
preferences although differences among religious 
affiliations was not clearly discriminated. In this study 
the younger couples, under 30 years old, were the most 
violent. The most violent men were those who had graduated 
from high school, the least violent were grammar school 
dropouts and men with some college education. Income was 
shown to have a direct bearing on levels of violence in 
families. Unemployed men were twice as likely to use severe 
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violence on wives than men employed full time, and men with 
part-time employment had a rate three times that of 
full-time employed husbands. Families living at or below 
the poverty line had a rate of conjugal violence 500 times 
greater than the rate in families with incomes over 
$20,000. Blue collar workers had twice the rate of violence 
between husbands and wives as individuals in white collar 
occupations. 
The most common situation in violent marriages was for 
both spouses to use violence. Forty-nine percent (49%) of 
violent couples reported this situation. The types of 
violent behavior showed some differences. More wives threw 
things and hit with an object. More husbands slapped, beat 
up their partners, and used a knife or gun. 
From the findings of this study, it was estimated that 
3.8% of American wives are beaten by their husbands every 
year. One in every six couples commits at least one violent 
act against his/her spouse. For 28% of all couples, 
violence will occur at some point during the marriage. 
Translating the survey findings for extreme violence into 
figures for the 1975 population of the United States, the 
authors reported rates would mean that over 1.7 million 
Americans had at some time been threatened with a spouse 
wielding a knife or gun, and over 2 million had been beaten 
by a husband or wife (Straus, et al., 1980). 
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The authors of this study consider these to be low 
figures and very likely a substantial underestimate of 
family violence in the United States (Straus et al., 1980). 
This is due to the fact that the findings were based on 
self-report information and that the study excluded divorced 
or separated couples. 
Steinmetz (1977) conducted research on the use of 
violence to resolve marital conflicts with a sample of 
intact families with children in the State of Delaware. 
From a sample of 217 families selected by a stratified quota 
technique, 125 were contacted. Of these, 57 families 
volunteered to participate, 25 refused, and others were 
eliminated for various reasons. 
Though, attempt was made to actively encourage the 
husbands to participate in this research the data gathered 
in this study is predominately from the wives. For the 
self-administered questionnaire, 35% of the husbands 
participated. In the interview portion of the study only 5 
(9%) of the men participated. 
Physical violence was reported being used by 60% of the 
families that participated. An early version of the 
Conflict Tactics Scale was used to measure marital 
violence. The author reports that the data suggest an 
increase in husbands' and wives' education and in social 
class will decrease use of physical force to resolve 
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conflicts (Steinmetz, 1977). It also reports that a 
significant portion of the families confirmed violence began 
during the courtship period. 
While many of these studies may yield varying results, 
they present a synopsis of the literature that exists in 
this area. The study clearly concurs that a variety of 
variables are important in the study of family violence. 
Therefore moral development and sex role types were selected 
as initial variables to investigate in relation to domestic 
violence. The researcher is influenced by empirical data 
that suggests investigation of these concepts may broaden 
the theoretical knowledge base. 
Studies of Courtship Violence. Family violence has been 
reported to be predominantly preceded by violence during the 
premarital period (dating), (Makepeace, 1983; Straus, et 
al., 1980). This problem of dating violence has been 
receiving more attention recently; studies have indicated 
that approximately one third of all high school and college 
students are involved in some form of violence in their 
relationships (Cate, Henton, Kovall, Christopher & Lloyd, 
1982; Lane & Gwartney-Gibbs, 1985; Makepeace, 1983). The 
earliest study on courtship violence was conducted by 
Makepeace (1981). This study was designed to recognize and 
focus on violence that occurs during the dating period. The 
subjects were 202 college students, 49% were men and 51% 
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were women, 83% were freshmen and sophomores. 
In this study the incidence of both actual and 
threatened courtship violence was examined. Direct personal 
experiences as well as knowledge of violent experiences of 
people that they personally knew were also assessed. Over 
sixty percent responded that they personally knew someone 
who had been involved in courtship violence while 21% of the 
students had at least one direct personal experience. Half 
of the respondents indicated that alcohol was involved in 
the violent act (Makepeace, 1981). 
Cate, et al., (1982) reported premarital abuse from a 
social psychological perspective. In the study 355 college 
students (153 males and 202 females, mean age = 19.8 years) 
from a state university participated. The data was 
collected by means of a questionnaire, which was partially 
taken from the Conflict Tactic Scale developed by Straus 
(1979). Only the respondents who answered yes to the 
question of being the abused or the abuser completed the 
questions that related to the type and description of the 
violence used. 
Cate, et al., (1982) found the incidence of premarital 
abuse prevalent. Of the 355 respondents who completed the 
questionnaire, 22.3% reported they were victims of 
premarital violence, or that they had been the abuser. The 
study also suggested that in over one-half of the cases, the 
abuse was reciprocal. In 68% of the relationships where 
abuse was reported both partners admitted at some point 
being the perpetrator of the violence. 
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This study also reported at what stage in the dating 
relationship the violence took place. Greater than seventy 
percent (70%) reported they experienced the violence after 
the relationship became more serious and 25% experienced 
violence after engagement or cohabitation. The remaining 
percentage reported the abusive acts began during casual 
dating. It would seem from this study that violent behavior 
may be more acceptable or prevalent when relationships have 
progressed to a more in-depth level of intimacy (Cate, et 
al., 1982). 
Makepeace (1983) examined the effect of life events 
stress and its effect on courtship violence. This was done 
via a questionnaire on the experiences of a sample of 
college undergraduates. Makepeace wanted to study the major 
life events that effect the lives of college students and to 
what extent these life changes related to courtship 
violence. The sample consisted of 244 college students, 
predominantly freshman, and sophomore females. The Conflict 
Tactics Scale (CTS) developed by Straus (1979) was used to 
assess courtship violence (CTS) and the Student Life Events 
Schedule (SLES) was used to measure life events. More than 
thirteen percent of the sample reported having employed some 
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form of interpersonal violence against a partner. However, 
there was no correlation found between courtship violence 
and life events stress (Makepeace, 1983). 
Roscoe & Benaske (1985) examined the courtship violence 
experience by abused wives. The subjects were 82 randomly 
selected women from shelters across the state of Michigan. 
These women's histories were examined for violence in 
childhood, dating, and marriage. Approximately thirty-
eight percent of the women revealed they had been abused 
as children; more by mothers (54%) than fathers. More 
than sixty-five percent indicated they were abused 
during the period they dated their spouses. The incidence 
level. Out of the respondents who admitted to being victims 
of dating violence, 33% did not complete high school, 58% 
completed high school and the remainder (9%) were college 
graduates (Roscoe & Benaske, 1985). 
The primary causes of violence in this study were 
reported to be jealousy, money difficulties, and alcohol 
consumption. It was also revealed that there are many 
similarities in dating and marital abuse (Roscoe & Benaske, 
1985). 
Roscoe & Callahan (1985) investigated occurrences and 
forms of violence experienced by adolescents in families and 
dating relationships. The subjects were 204 juniors and 
seniors enrolled in a Michigan High School. The primary 
focus of the study was to study the similarities between 
adolescents' experience with dating violence and those 
reported by college students. 
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The participants in this study were primarily females 
age 16 to 19. The instrument used to collect data was 
designed similarly to the one utilized by Cate, et al., 
(1982). Only participants who had participated in violent 
relationships answered questions describing the perceived 
cause of the violence and the type of violence experienced. 
The CTS (Straus, 1979) was used as a basis for developing 
this questionnaire. Adolescents' experiences with dating 
violence revealed that 35% knew someone personally who had 
been involved in a physically violent relationship. Only 9% 
of the students in this study reported they had experienced 
physical violence from a dating partner. Upon examination 
of the childhood histories of those involved in dating 
violence, 59% reported violent treatment in their families 
of origin. Adolescents involved in dating violence reported 
the following as causes of that violence: jealousy (47%), 
alcohol (35%), friends (35%), sexual denial (23%) and drugs 
(23%). Violence was interpreted as acts of anger (45%), 
confusion (47%), love (35%), sadness (12%) and hate (6%). 
The following places were cited as places were the violence 
occurred: homes (71%), vehicles (59%), and school (35%). 
The least severe forms of violence, slapping and pushing 
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were used more frequently than the more severe forms (ie. 
choking, use of weapons). Females were more likely to be 
the target of the violence (Roscoe & Callahan, 1985). 
Lane & Gwartney-Gibbs (1985) studied violence in the 
context of dating and sex. The data was gathered by a 
self-administered mailout/mailback questionnaire that was 
sent to a sample of about 12,000 students. There were 325 
students who returned the questionnaires; 50.9% were males 
and 49.1% were females. Approximately one-third of the 
participants reported they inflicted or received a threat of 
violence at some time during courtship. More than 35% 
admitted to engaging in pushing, grabbing, and shoving. 
Females in this study reported using a wider array of 
violence than males, but males used more extreme forms of 
violence. Males also were reported to use violence numerous 
times with numerous different partners of the males; they 
also inflicted more sexual aggression. In this study the 
students from high-income families, those "living together," 
and whites reported more violence than others (Lane & 
Gwartney-Gibbs, 1985). 
Makepeace (1986) studied a sample of college students to 
investigate gender differences in courtship victimization. 
The data in the study came from seven college samples of 
students with a total number of 2338 students. The seven 
colleges were located in Kansas, Oregon, North Dakota, Utah, 
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Illinois, and Minnesota. The sample makeup was 
predominantly white (93%), mean age 21.5, 45.3% male, 54.7% 
female. 
Courtship violence was reported by 16.7% of the 
participants of the study. Females reported violence more 
frequently than males but the mean number of experiences did 
not differ by gender. Males sustained more lower level 
violence such as thrown objects, pushing, slapping, biting 
and punching. Females sustained higher level violence, ie. 
being struck with an object or beaten up. Females reported 
being the victim while their male counterparts reported 
being the aggressor three times as often as females (26.8% 
vs 8.6%). More than sixty-five percent of the females that 
admitted to using violence in dating relationships 
reportedly did so as an act of self defense (Makepeace, 
1986). This study summarized that males and females about 
equally reported initiating, committing and sustaining 
violence. However, more severe injuries were sustained by 
the female. The study also cited other studies that 
reported aggressor (usually male) denial of the incidence 
and admittance of violence in relationships (Makepeace, 
1981). 
Makepeace (1987) used data gathered from the 1986 study 
to investigate other social factor differences between 
participants with or without courtship violence experience 
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and between male offenders and female victims (Makepeace, 
1987). Data taken from the seven college surveys was also 
utilized to provide information for the study on gender 
differences. This study included 2,338 students. This 
study compares background characteristics and experiential 
characteristics, and the participants reporting any 
courtship violence, with those reporting none. 
In this study courtship violence was found to be related 
to stress and isolation. Rates were found to be higher for 
those who experienced: single parent, harsher, less close 
parenting, early dating, poor academic achievements, 
suspensions, alcohol problems, and multiple firings from 
jobs. Offender-victim differences were found to also be 
significant on three measures with offenders reporting more 
church attendance, less closeness to fathers, and greater 
approval of violence. This study found that the two factors 
that differentiated offenders and victims were lack of 
father closeness and frequent church attendance. The author 
believes the results seem to support a "multiple factor" 
explanation of courtship violence (Makepeace, 1987). He 
equated it to exchange theory, which views family violence 
as an outcome of paucity of other resources for achieving 
desired outcomes, rather than any single-factor 
interpretation such as patriarchy (Gelles, 1982; Goode, 
1971), alcoholism (Hindman, 1977) or intergenerational 
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transmission (Bandura, 1973; Kalmuss, 1984). 
O'Keefe, Brockopp & Chew, (1986) investigated dating 
violence in high school students. A total of 256 students 
were participants in the study. There were 135 girls and 
121 boys and 65% of the students were white with 35% being 
black, Asian or other. Ninety percent of the students were 
high school juniors or seniors. The majority of the 
students reported coming from middle class neighborhoods 
with incomes of $20,000 to $35,000. The vast majority of 
the students were average or better students. A 12-item 
scale similar to the Conflict Tactics Scale developed by 
Straus (1979) was used. Thirty-five percent of the students 
reported they had experienced some form of violence in their 
dating relationship. It was suggested that the violence 
between boys and girls was reciprocal (ie., those who 
slapped and shoved would be slapped and shoved in return). 
The authors also state that all the variables governing 
dating violence among high school students are not yet 
known. 
A recent study focusing on courtship violence and family 
of origin addressed observed and received violence as a 
child and its relationship to expressed and received 
violence in adult relationships (Marshall & Rose, 1988). 
Questionnaires addressing these issues were completed by 336 
undergraduate students recruited from psychology classes. 
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Females composed 51% of the sample and 88.4% of this sample 
was under 25 years old. 
The results revealed that 75% of the sample had 
experienced threats or actual violence while 64% had 
received these threats and violence in their dating 
relationships. In this sample 30% had parents who engaged 
in marital violence. Additionally 76.4% of those who 
experience violence in this sample reported they were abused 
as children. As in previous studies (Bernard & Bernard, 
1983; Laner & Thompson, 1982; Steinmetz, 1977), this study 
suggested that receiving abuse as a child or observing 
violence between parents is correlated to one expressing 
violence as an adult (Marshall & Rose, 1988). 
Historically speaking, dating relationships are thought 
to be characterized by peace and enjoyment yet recent 
findings indicate that.many are plagued with conflict and 
violence (Bernard & Bernard, 1983; Laner & Thompson, 1982; 
Makepeace, 1981, 1983, 1987; Marshall & Rose, 1988). 
Research over the last decade has demonstrated that many 
dating relationships include various forms of violence to 
resolve dissension that may surface. Studies have continued 
to report that high school as well as college students are 
victims and of fenders in relationships of intimates where 
violence occurs. 
The studies presented in this segment represent an 
overview of the available literature on courtship violence. 
As has been presented, some studies yield questionable 
information concerning the gravity of the problem, and 
relevant concepts that surface from the data. 
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Since courtship may began in early adolescence, it is 
important to investigate concepts that the adolescent may be 
experiencing. One such concept is moral development, the 
adolescent is beginning to define what they believe to be 
right or wrong (Kohlberg, 1966, 1981). Another such concept 
is sex role development, (Maccoby & Jacklin, 1974) in an 
individual who is struggling with identity issues. The 
researcher believes that the issue of courtship violence, 
sex-role, and moral development are all interrelated and 
therefore are the focus of this investigation (Walker, 
1979). 
Summary 
Interest and beliefs concerning moral development, sex 
roles, and violence date back to ancient times. Over the 
centuries what man believes is right, wrong, and what type 
of role one plays in society has changed. In more recent 
years women and men are tolerated and accepted in 
increasingly non-traditional roles. Likewise American 
society seems to no longer accept that it is valid for a man 
to be physically violent toward a woman. 
Moral development, sex roles and courtship violence all 
have similar modes of conceptualization. They are each 
intertwined in the individual. Sex role learning, moral 
development 
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acquisition, and courtship violence involve the acquiring of 
complex patterns of behavior which may emerge at one time. 
Some of the concepts of moral judgement and sex roles are 
not simple a few of the concepts that relate to courtship 
violence may also integrate the two. They are a beginning 
to facilitate better understanding of courtship violence. 
Isolation of these concepts may lead to greater 
understanding of this phenomena as well as initiate further 
in-depth study in this area. 
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Research Instrumentation 
The Conflict Tactic Scale (CTS) was used for the 
measurement of courtship violence, the measurement of moral 
development utilized the Defining Issues Test (DIT); sex 
role types were measured by BEM Inventory (BSRI). 
Permission for use of each method or instrument from the 
authors may be found in Appendix B. 
Defining Issues Test. The Defining Issues Test (DIT) 
(Rest, 1986) for assessing moral development is an objective 
index based on Kohlberg's theory and methodology (Kohlberg, 
1958, 1981). After reading a series of moral dilemmas, the 
respondent rates and ranks the importance of various stage 
prototypical moral statements. The DIT indexes ability to 
comprehend moral reasoning and one's evaluation and 
preference for the characteristics of the different moral 
stages. The DIT is focused on understanding how individuals 
think about social issues. Three of the six dilemmas of the 
DIT were selected for use. The dilemmas used were Heinz and 
the Drug, The Prisoner's Dilemma and the Newspaper (Rest, 
1974). 
Rest reports that students as young as 14 years old have 
taken the DIT without difficulty (Rest, 1974). He also 
reports that students find it less stressful than test 
taking, and enjoyable because there are no right or wrong 
answers. The short version of the DIT correlated .94 with 
the scores based on six stories (Rest, 1974). McGeorge 
(1975) relates that the reading level for the DIT is 11 
years of age. 
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Concurrent validity was reported in a series of studies 
that involved making judgements about moral problems 
(Panowitsch, 1975; Rest, 1974). The DIT is concerned with 
the subjects' rationale behind the choices they make; and 
the way the subject interprets a given situation (Rest, 
1974). The validation measure of moral judgement, is a 
complex multifaceted enterprise. Validity does not rest on 
any single criterion or any single study. Confidence that 
the DIT represents the construct, moral judgement comes from 
the interlocking lines of evidence and replication of the 
findings of many studies (McGeorge, 1975; Panowitsch, 1975; 
Rest, 1974; 1976). 
BEM Sex Role Inventory. The BEM Sex Role Inventory 
(BSRI) used to assess sex roles (Bern, 1981) is an objective 
instrument discriminating between those individuals who 
restrict their behavior according to accepted sex 
stereotypes and those who do not. The instrument is based 
on the notion that nonintrusion sex roles restrict the range 
of behavior acceptable to the individual as he/she 
progresses through various life situations (Bern, 1981). 
The instrument consists of 60 items. Femininity and 
masculinity are represented by some descriptors of positive 
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behavior and qualities. Femininity is concerned with 
qualities that represent regard for one's self and others. 
Masculinity is concerned with qualities that regard oneself 
as an individual. 
Forty of the items constitute feminine and masculine 
scales. The remaining twenty are a measure of social 
desirability responses, thus representing a neutral domain 
with considerations of sex stereotypes. 
Concurrent validity was reported in a series of studies 
on instrumental and expressive functioning. In these 
studies, only androgynous persons were consistent in their 
display of high levels of behavior in both domains, whereas 
nonintrusion persons were frequently low in either of the 
two domains (Bern, 1975; Bern, Martyna, & Watson, 1976). 
The internal consistency reliability of the BSRI was 
examined by two administrations of the instrument. Product 
moment correlations were computed between the first and 
second administrations; all scores presented were highly 
reliable, the lowest test retest reliability (.76) occurred 
for males describing themselves as masculine. 
Conflict Tactics Scale. The Conflict Tactics Scale 
(Straus, 1979) was used to measure courtship violence. It 
was originally used to measure intrafamily conflict in terms 
of the methods used to resolve conflicts (Straus, Gelles & 
Steinmetz, 1980). This scale was developed in a series of 
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survey studies by Straus and his colleagues (Straus, 1974, 
1979). This scale was originally designed to be used as a 
self-administered instrument; it also has been used in 
structured interviews. The Conflict Tactic Scale takes 
10-15 minutes to complete. Though it was normed for adults, 
the narrative statements can be read and understood by 
junior high school students (Straus, 1979). The instrument 
has been given to students as young as 12 years old without 
difficulty. 
The instrument consists of 18 statements related to the 
resolution of conflict in families. Three different tactics 
are measured; reasoning, verbal aggression, and violence. 
The violence scale which consists of the final 8 items in 
the instrument, was used to measure violence in this study. 
The scale can be used to give a numerical score for each 
tactic; the instrument can also be used to designate a pair 
or individual as either violent or nonviolent within a 
relationship. 
The CTS consists of items which ask the respondents how 
they dealt with disagreements. The list of possible actions 
begins with the ones low in coerciveness and high in social 
acceptability. The items gradually become more coercive and 
physically violent. This sequence enhances the likelihood 
that the subject will become committed to the process and 
continue answering the questions. 
84 
These questions concern highly sensitive and deviant 
types of behavior which can lead to antagonism on the part 
of the respondent and to self-defensively distorted 
responses, or to refusing to continue the interview. 
Reported experience with this instrument indicates low 
refusal and antagonism rates. This is due to the 
presentation in the context of disagreements and conflicts 
which are recognized as occurring in almost every family, to 
the sequence of items previously described, and to the 
sequence of family roles with the past less threatening 
behavior being questioned first and present behavior probed 
after the questions are familiar (Straus, et al, 1980). 
The internal consistency reliability of the CTS was 
examined by two techniques: item-total correlation analysis 
and the alpha coefficient of reliability. The mean 
item-total correlation is .87 for the husband-to-wife 
violence index and .88 for the wife-to-husband violence 
index. These figures are based on a pilot study sample of 
385 couples (Straus, 1979). For a later sample of 2,143 
couples, the alpha coefficients are .83 for the 
husband-to-wife violence index, .82 for the wife-to-husband 
violence index (Straus, 1979). 
Concurrent validity was reported in a study by Bulcroft 
and Straus (cited in Straus, 1979) in which 105 college 
students and their parents were asked to voluntarily and 
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separately complete the CTS for the last year the students 
lived at home. The correlation of husband-wife physical 
aggression between student and husband was .64. The 
correlation of father-student violence scale was .64, with a 
tendency for the student to report more violence than the 
father. This is consistent with the literature reports that 
abusive men tend to minimize abusive behavior. 
The violence items have a degree of content or face 
validity as descriptions of acts of physical force being 
used by family members on another (Straus, 1979). Some 
evidence of construct validity is provided by the results of 
a number of studies using the CTS measure of violence 
(Gelles, 1974; Steinmetz, 1977; Straus, 1974). 
The CTS is the most widely used instrument available for 
measuring family violence. It has one major disadvantage; 
as a self-report instrument it is only as reliable as the 
honesty of the respondent. 
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CHUC!' TACl'IC:S SCAU ( C1'S) 
HB:ra ia a llit of thinga that your father and m::Jther might hava da1S when 
they hlld a cxnflict. li:M taking into account All diaagreall!nta (not just 
the llC8t aerio.ia aies), we would liJce you 1eJBib::r mck to your.family 
N1El'l you ware a child and indicate how often your father and llDther did 
the thinga llited below. Please include your earlieat 18COllBCt.ials up to 
age 18. 
0 • Never 3 .. 3-5 tines 6 • llD19 than 20 t1Jles 
1 • Qioe 4 .. 6-10 tines x • Co not lcncw 
2 • '!\lice 5 • 11-20 tiJIEe 
father ~ 
0 l 2 3 4 5 6 x a. Discussed the issue calmly 0 l 2 3 4 5 6 x 
0 l 2 3 4 5 6 x b. Got infODllltial to back up 0 l 2 3 4 5 6 x 
his/her side of things 
0 l 2 3 4 5 6 x c. Brought or tiied to bring in Ol23456X 
saieooe to help settle things 
0 l 2 3 4 5 6 x d. Insulted or swoie at you/him 0 1 2 3 4 5 6 x 
0 l 2 3 4 5 6 x e. Sulked an::l/or refused to talk 0 1 2 3 4 5 6 x 
al:out it 
Ol23456X f. Stalpl:I out of the roan or 0 l 2 3 4 5 6 x 
house (or yard) 
0 l 2 3 4 5 6 x g. Cried 0 l 2 3 4 5 6 x 
0 l 2 3 4 5 6 x h. Did or said satething to spite you 0 l 2 3 4 5 6 x 
0 l 2 3 4 5 6 x i. 'lhreatened to hit or throw 0 l 2 3 4 5 6 x 
sarething at you/him 
0 l 2 3 4 5 6 x j. 'Du:ew or smashed or hit or 0 l 2 3 4 5 6 x 
kicked sanething 
0 1 2 3 4 5 6 x k. 'lhrew eaiethi.ng at you/him 0 1 2 3 4 5 6 x 
0 l 2 3 4 5 6 x l. Pushed, gml:lbed, or lllhoved 0 l 2 3 4 5 6 x 
you/him 
0 l 2 3 4 5 6 x m. Slapped or llpMllced you/him 0 l 2 3 4 5 6 x 
0 l 2 3 4 5 6 x n. kiClted., bit, or hit with fist 0 l 2 3 4 5 6 x 
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CXH'LICl' T1CI'ICS SCALE (CTS) 
In intimllte nl.at.ialllhi.ps .in:lividuala me diff-t mys of trjing to 
.-ttle cliff~ mid d1apltM. '1la>ca into acxcunt all ~t.11 and 
indicate bal.cw hew ofta'l you ar yair plll't1lllr did the thinge list«! t.lo.r. 
0 • NlrYer 
1 • Qlce 
2 •Moe 
3 • 3-5 ~ 
4 • 6-10 ti.am 
5 • 11-20 ~ 
6 • Kl%'9 than 20 tines 
I • Co not laOt 
BoY Tritnd or Girl rnero ~ 0 1 2 3 4 5 6 x a. Diecuue:I the a- calmly 0 1 2 3 4 5 6 x 
0 1 2 3 4 5 6 x b. Got infcmreticn to teck up 
his/her aide of thinge 
0 1 2 3 4 5 6 x 
0 1 2 3 4 5 6 x e. Bl:wght ar tri.:I to bring in 0 1 2 3 4 5 6 x 
llal&C.l1e to help settle thinge 
0123456X d. Insulta:i ar swore at you/h.iJt1 0 l 2 3 4 5 6 x 
0 1 2 3 4 5 6 x e. Sulka:I and/ar refuaed to talk 0 1 2 3 4 5 6 x 
about it 
0 l 2 3 4 5 6 x f. StaTpd out of the roan or 0 l 2 3 4 5 6 x 
house (or yard) 
0 1 2 3 4 5 6 x g. Cried 0 l 2 3 4 5 6 x 
0123456X h. Did or Mid aaieth.ing to spite you 0 l 2 3 4 5 6 x 
0123456X i. ':threatened to hit or throw 0 1 2 3 4 5 6 x 
aareth.iJlg at you/him 
0 1 2 3 4 5 6 x j. 'Dlrew or maahad ar hit or 0123456X 
kielmcl marething 
0123456X k. 'Dlrew aaiething at you/him 0 1 2 3 4 5 6 x 
0 1 2 3 4 5 6 x 1. Pw!ha:I, gratibed I or ahalle:I 0 l 2 3 4 5 6 x 
you/h.iJt1 
0 1 2 3 4 5 6 x m. Sl.appa:i or llpenka:1 you/him 0 1 2 3 4 5 6 x 
0123456X n. kielmcl, bit, ar hit with fist 0 l 2 3 4 5 6 x 
0 1 2 3 4 5 6 x o. Hit or trie:i to hit with 0 1 2 3 4 5 6 x 
aaiething 
0 l 2 3 4 5 6 x p. Beat you/him up 0 1 2 3 4 5 6 x 
0123456X q. 'llu:e!ltsled with knife or gun 0 1 2 3 4 5 6 )i 
01234~6X r. tJse:i a knife or gun Cl :2 3 4 5 6.X 
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UCAPtD PWONU 
A mall llad Mt1t _,.ttnnd to prioon ror 10 y-. Ahn.,.. year, lie-. he neaped 
fro"' pnoon, ,,..,..., to 1 - uu of die co"""'" ...i -k.., dll _.of Tho•pt0n. For 
I yun ht wotktd llatd, and lf&dYAIJy llt uwtl r-ati lllOllC'Y lo llvy hit DW1t llusinno. Ht 
-· f.t.il 10 his Nll-ftl, p .. hil tlllployttt top Wlllft, and .... ••t of llit DWft profiu ID 
cllarity, Tlltfl enc,...,,, Mn. Jones, ui oW Mishl>or, rttDpliMd hilll u die - who had ts· 
aped from priao11 I ycan kforr, and whom die,_, II-' Mell loNin& foe, 
tllould M". Jona ftllO" Mr. n.-poon 10 die policr and 1111 .. IUla _,back to prison? 
CChcck onr) 
_Should !Tpon him _Can't drcidr -Sliould 1101 npon llim 
IMPORTANCE: 
Crcat Much So"'• Littlr No 
I. Hun't Mr. Thompson Mfl aoocl ......... ror sucll I 
10111 ti"'r to,., ... he isn't 1 ~ad emon? 
2. EYCryumt ao•eonc ncapc1 pullishJHflt foe a cnmr, 
dMlfl'I lhM nut nico11n .. •orr cri"'t? 
s. Wo..Jdn't - lie llcnn off widlo111 prilons uid th• 
opprruioa of our Jeni 1y11m1• 
4. H11 Mr. Tloonlpion really 111id his debt 10 society? 
$. Wo..Jd sodrty be lailin& "'hat Mr. Thompson Uio..Jd 
fairly ,,.......? 
'· 
What 11tr1cfi11 would prisons II• apart fro .. society, 
npecially for 1 charitabl• "''"? 
7. How coulol anyone k .., cruel and ht1nlc11 u 10 
Mfld Mr. 1'o•pson 10 prison? 
•• Wo..Jd it • lair 10 all Liit prisoncn who had 10 ""'' DUI thtir l\oll-ttncrt i!Mr. T!lo ... pson wu let off? 
t. Wu Mn.jonft 110od fri•fld or Mr. Tllom111on• 
10. Wollldn't ii lie a cili&e11'1d111y10 rrpon an ncap<d 
criJDirial, '"""nllns or lhe'cirC'llllltUnces? 
11. ff- would die will or IM people and di• public 
IOod bnt .. tntttl? 
12. Wo..Jd &oill& 19 priloft lloany pod lorMr. 1'\omp-
- or,._ Ulybody? 
From the li11 of l!Wllions allow, Ml•ct the lour •• inlpon.uit: 
'•""" ... illlpona111 _ 
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Jft 11110~ I -- WU - •adl ,,.. t sptti&I u.4 fll -· Ti.en: WU OM d"'I 
daal donon thoupt ... , ..... her. It ... a fora of....._ th.at a dl\l&Plt in I.ht -• town 
11111 rccenlly 4ioc-d. Th• C.01 - n~llliw 10 aake, .... die d"'P' wu dlarsina "" 
limn wllat die *"I c.- 10 .Uc. He paid UOO for ..,. ..0. ltld cllarpd U,000 lot a 
.-all lfoat of llM dNa. n.c lick _.,.., llwllltld, Heirll, wot to IWTY- •• ~ 10 bor· 
Nw IM .. _,., kt ... c.Wd only pt tot"thn aMut SI .000, didl ii i..11 ol wlt.ar it coot. 
Ht told die dNaiar that hil wife ... dyifts. and ut.cd •• to .a k cllft,er °' let hilll pay 
larn. lut "" df\ICPt Mid, "No, I 4iocownd dw """ and r. IDiftc to_., money from 
IL" So Hrilll ... ..,.. .. 1"4 llcpn IO tllink ..... t ~ ..... , -··Horr IO ma! 
IM tlNa lor !Iii wile. 
Shollld H1in111cal "" t1N1? (0.ccll: OM) 
-Should 11cal k 
IMPOllTANCE: 
Crtat Much Som• l..irtl• No 
---iP._ ...... IClld Ml ltaJ it 
I. Whethn a •-•llllity'1 i.ws att ...,in• to b• uDhtld. 
2. bn 't it only urunl for a IO¥in1 hu1band 10 can 10 
mutll for hit wilt that ht'd mal? 
s. la H•in.z willilll •• ritk p11in1 allot 11 a burslu or 
..ill. to jail r. lhc .... tit.at 1tcalin1 lhc clnoa 
aidlt htlD? 
4. Whcthn Htilll is a profnailltl&I wrenln, or hu con· 
sidm.blt inn- with a.oln1ional wtt1tlrn. 
5. "'h•thcr H•illl it 11wins '°' him•ll or doifta 1h11 
solely 10 help .o-ont •!IC. 
'· 
Whtllltr th• *"111in'1 rich&& to bil invention lt.a•t 
to b< rc1pecrtd.. 
7. Whrthn the -net or !Mnc ii•- 111comp1nin1 
man "" tmainacioo or dyin&. IOCi&lly and indi•i· 
hallv. 
•• Wha1 ftlun .,. IOint 10 k "" Nail for pwrnin1 how JCDpl• ICI 1owlfd1 ndl other. 
•• wt.nhn the *"P' ii pin1 to k allowed 10 hide llithind a wonWc• i.w whicll only pro1cn1 lh• rich 
111vhow. 
10. Whrtlln tht llw ill &llit - ii ptlifll in the way 
of the 1So11Nikcl&illiol111v amber or 1ocirrv. 
11. Wllcthcr die llnaaiat ~..a to loc robbed for be· 
Int IO 1rndv •d mid. 
12. Woul' 11•alinc ill llltfl a c.c a.rills about more 10-
1a1 fDOd roe die wMlt aodery °' Mt. 
From th• lilt ol .-.iiolll ai.-c, atltn th• loou ••t iapoftUll: 
Moat ilnponant _ 
'tllird 111oa1 i111ponan1_ 
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NEWSPA.PU 
Frrd, a tenior in hi(ll tchool, wan1td to publith 1 rnim•ocrophrd n<wspap., for t1ud•n1t 
to th1t ht could t•prt11 many of hi1 opinions. Ht' wanted to 1pcak out a.rain11 tht wu in 
Vi•• Narn and to 1puk out apinn t.0m• or th< tehool'1 Nin, II ... lhc NI• forbiddina boy1 
to wear Iona hair. 
Whrn Fr•d ltart<d hit nrwrpapor, h< ask•d hia prindpal for pnT11is1ion. Th• principal 
1aid ii would b< all ri1h1 if bdorr •••ry publication frtd w.,..ld '""' in all his artldr1 for 
th• princlpal'1 approval. Fnd arerd and tum•d In ...,,.ra1 aniclct for appro..i. Th• principal 
appro••d all or lhrm and r .. d publish•d two iuun or lh• papn in th• nest two wrrlu. 
lu1 th< pri!'cipal had not npec1td tha1 Fr<d'1 n•wtpapcr would rtcri .. so much att•n· 
lion. Srud•nll w<rt so rxcit<d by •h• pap<r that th~ b<pn to or1aniu proirsu apirut thr 
hair "l"lation &11d 01hu school ndtt. Ann parmu objcnrd to r .. d't opinions. Thry 
phon•d th• principal t<Dins him 1h11 th< n<wrpap<T .... unpauiotic and should not be pub· 
hshtd. At a rrndt of th• ritin1 euirrm•nt, th< principal ord<rtd Frtd to 11op publi1hin1. H• 
pvc at a rrason that Frtd's ac1ivitir1 w<r< disnapti,.. to th< oprration or tht achoo!. 
Should th• principal 11op th• n•wtpapcr? (Ch•ck one) 
_Should 11op h 
---Can't drddr ___ Should not llop it 
IMPORTANCE: 
Cr•at Much Some Lint< No 
I. b th• principal 1110 .. rr1pon1ibl• to nudcnu or to 
rhc par•nu? 
2. Did th• principal ci .. his word lh11 th< n<wspap<r 
could bt published lor a Iona ti'Tlt, or did he jull 
promise to approw the nrw1p1pu onf in\lf!' 111 time 
'· 
Would tht uudfnU It.art protntinc even more if 
th• principal tlODD•d the ntwtPIP<r• 
4. When the w•ll•t< or th• school it threatened, do•• 
the principal ha .. the ri1ht to Jive orders to llU· 
d•nu? 
5. Dots rht principal hav< th< frocdom of speech 10 
uy 0 no" in this cue? 
5. JC th• principal nopprd the nrw>pap<I' would hr be 
prov<ntina ruu discwtion or ill'lportant problemt? 
7. Whether lh< principal't ord.r would mur Fred Iott 
faith in rh• principt.1. 
•• 
Whet.her Fred wu r<ally loyal lo hit w:hool and pa· 
tf'.io1ic to hi1 country. 
9. What effect would t1oppin1 the papu have on lh• 
11udent'1 tducarion in critical think.in& and jud1· 
menu? 
10. Whe1her Frod wu in any way Yiolatin1rhe1i1h11 
o( Othrn in DUbJithin• hit own OOinion1, 
11. Whrthn rhe principal •howd b• inOuenced by some 
anrrv parenu when It is the principal thal know• 
bctt what ii aoina on in the tchool. 
12. Wh<thcr r .. d WU 111in1 1hr newspaper lo t1ir up 
hatr<d and diteontcnt. 
From th• litl or ~uutioN abo .. , ttl•ct th• four most imponanr: 
Motl imponanr __ _ Stcond mosr imponanl __ _ 
Third moll important __ _ Fourth motl imponanr __ _ 
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BEM INVENTORY 
Orvrloprd by S•ndn L. Brm, l'h.D. 
N•m• --------------------------Ag•----- Srx ------
Phonr No. or Address-----------------------------------
Date _______ 19 _. 
If• studrnt: School ________________________ Yr. in School ___ _ 
lfnot•studrnt:Occupation _______________________________ _ 
DIRECTIONS 
On th• oppositt sidr of this shrtt, you will find I 1st rd a number of person•lity characteristics. Wt would likt you to 
use those charocttristics to describe ~·ourself, thal is, we would like you to indicate, on• i.c•le from 1 to 7, how 
true of you uch ol thrse choracttrist"s is Please do nol lea•• any charactrristic unm•rktd. 
Eumple sly 
Writ• • 1 if it is never or •lmost nrver true thal you are sly 
Writ• a 2 if it is usually not true that you are sly 
Write a 3 if it is somttimf's but infrequently true that you ort sly. 
Writ• a 4 if it is occasionally true that you are sly. 
Write a S if ii is often true th•t you are sly. 
Write a 6 if it is usu•lly truf' that you arr sl1 
Write a 7 if it is always or almost always true that you art sly. 
Thus, if you feel ii is somttimes but infrequf'~tly true that you are "sly," nevtr or almost never trut 1hat you arr 
"malicious," alw•ys or almosl •lw•ys trut that you are "irresponsiblr," •nd ofttn true that you •re "carrfree," 
then you would rite thtst charactrris1ics as follows· 
Sly Irresponsible 7 
Malicious 
CONSUL TING PSYCHOLOGISTS PRESS, INC 
S77 Collf'ge Avrnue Palo Alto, C•lifornia 94306 
()Copyright, ,978 b\ Con\.ultin~ P\yC.hologi,.g Prt\.!lo, In( All right\. H'\C'fH•d Duplication of thi\ form b\ in~ procru ;,. i \ioli111on or 
the topyright li1w\ of thC' Unurd Sut~\ ea.cept when iuthori1C'd in writing by thr Pu~li\hcr 
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* 
Nrver or 
almost 
never true 
2 
Usu•lly 
not 
true 
Defend my own brliefs 
Affrctionate 
Conscientious 
Independent 
Sympathetic 
Moody 
Assertive 
Sensitive to needs of others 
Reliable 
Strong personality 
Understanding 
Jealous 
Forceful 
Compassionate 
Truthful 
Have leadership abilities 
E•ger to soothe hurt feelings 
Secretive 
Willing to take risks 
Warm 
3 4 
Sometimes but 
infrequently 
true 
Occuion•lly 
true 
Adaptable 
Dominant 
Tender 
Conceited 
Willing to uke a stand 
Love children 
Tactful 
Aggressive 
Gentle 
Conventional 
Self-reliant 
Yielding 
Helpful 
Athletic 
Cheerful 
Unsystematic 
Analytical 
Shy 
Inefficient 
Make decisions easily 
R.S 
S.S. 
s 
Often 
true 
I 
.i- b SS dill. 
6 
Usu•lly 
trur 
Flatterable 
Theatrical 
Self-sufficient 
Loyal 
Happy 
Individualistic 
Soft-spoken 
Unpredictable 
Masculine 
Gullible 
Solemn 
Competitive 
Childlike 
Likable 
Ambitious 
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7 
Alw•ys or 
almost 
•lw•ys true 
I 
i 
-' i 
-
! 
i 
I 
I 
I 
Do not use harsh language I 
Sincere I 
Act as a leader I 
Feminine i 
Friend I\ 
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Investigational efforts in the last decade have 
validated that adolescent courtship violence exists in 
significant proportions in our society. There are many 
concepts that affect adolescent development that may provide 
etiological considerations concerning the existence of this 
phenomena. The level of moral judgment/development an 
individual has attained; and how one views their sex-role in 
an intimate relationship are thought to be of utmost 
importance in the study of courtship violence. 
Purpose of the Study 
The purpose of this study is to investigate the 
relationship between moral development, sex roles, and 
violence in adolescents who date. 
Research Question 
The study examined the following question: What is the 
relationship between sex role types, levels of moral 
development and courtship violence in adolescents who 
date? 
Study Hypotheses 
H1 Students with lower moral judgment scores will score 
higher on the Conflict Tactic Scale (CTS) than 
students with higher moral judgment scores. 
H2 Students with strong sex-role stereotypes (either 
masculine or feminine) will score higher on the 
Conflict Tactic Scale than students classified as 
androgynous. 
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H3 Sex roles and moral judgment will interact such that 
no differences in CTS scores are anticipated for 
androgynous students of either high or low moral 
judgment, whereas masculine and feminine students 
with lower moral judgments will evidence higher CTS 
scores. Additionally no differences in CTS scores 
will be found as a function of sex roles for 
students with high moral judgment scores. 
Definition of Terms 
Dating or courtship violence - individuals who are 
intimately involved with each other experiencing activities 
within the relationship such as verbal threats; put-downs; 
physical encounters such as being pushed, shoved, kicked, 
punched, hit with object or object thrown at them. Within 
this relationship a weapon such as a gun or knife may be 
used to perpetuate threats or inflict physical pain or 
injury (Gelles, 1972; Laner & Thompson, 1985; Makepeace, 
1983; Straus, 1979). 
Moral development/judgment - ability to make moral 
decisions as measured by the Defining Issues Test (Rest, 
1986). 
Sex-Role Types - a process of responding to various 
terminology and rating of types as measured by the Bern 
Inventory (Bern, 1978). 
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Adolescents - dating male and female students, who are 
fourteen through eighteen years of age. 
Limitations of the Study 
Two limitations involving validity are inherent in the 
study design. The first limitation involves the 
instruments. There is a likely potential for the measure to 
be reactive and the subjects may answer as they feel it is 
desirable to answer. The second limitation is that the 
subjects will participate on a voluntary basis. The 
information from these adolescents cannot be expected to be 
generalized to an overall population of individuals involved 
in dating violence. 
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Tables 
Condescriptive 
The SPSS subprogram Condescriptive was used to calculate 
the descriptive statistics for each variable which includes 
the means, standard deviations, range, variances, skewness, 
Kurtosis minimum and maximum. 
TABLE 1 
VARIABLE CTSRF 
MEAN 6.140 STD ERROR 0.337 
VARIANCE 17.839 KURTOSIS -0.764 
RANGE 18.000 MINIMUM . 0 .0 
SUM 964.000 
VARIABLE CTSRI 
MEAN 6.987 STD ERROR 0.354 
VARIANCE 19.641 KURTOSIS -0.382 
RANGE 18.000 MINIMUM o.o 
SUM 1097.000 
VARIABLE CTSVAF 
MEAN 8.726 STD ERROR 0.651 
VARIANCE 66.636 KURTOSIS 1.158 
RANGE 36.000 MINIMUM o.o 
SUM 1370.000 
VARIABLE CTSVAI 
MEAN 9.306 STD ERROR 0.600 
VARIANCE 56.470 KURTOSIS 1.027 
RANGE 36.000 MINIMUM o.o 
SUM 1461.000 
STD DEV 
SKEWNESS 
MAXIMUM 
STD DEV 
SKEWNESS 
MAXIMUM 
STD DEV 
SKEWNESS 
MAXIMUM 
STD DEV 
SKEWNESS 
MAXIMUM 
4.224 
0.164 
18.000 
4.432 
0.389 
18.000 
8.163 
1.125 
36.000 
7.515 
1.031 
36.000 
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TABLE I (continued) 
VARIABLE CTSVIF 
MEAN 3.605 STD ERROR 0.643 STD DEV 8.056 
VARIANCE 64.894 KURTOSIS 9.826 SKEWNESS 3.057 
RANGE 48.000 MINIMUM o.o MAXIMUM 48.000 
SUM 566.000 
VARIABLE CTSVII 
MEAN 4.662 STD ERROR 0.658 STD DEV 8.242 
VARIANCE 67.930 KURTOSIS 4.638 SKEWNESS 2.291 
RANGE 36.000 MINIMUM 0.0 MAXIMUM 36.000 
SUM 732.000 
VARAIBLE BEMF 
MEAN 46.369 STD ERROR 1.197 STD DEV 14.999 
VARIANCE 224.965 KURTOSIS 1.387 SKEWNESS -0.709 
RANGE 84.000 MINIMUM 0.0 MAXIMUM 84.000 
SUM 7280.000 
VARIABLE BEMM 
MEAN 45.535 STD ERROR 1.245 STD DEV 15.594 
VARIANCE 243.161 KURTOSIS 0.718 SKEWNESS -0.612 
RANGE 80.000 MINIMUM 0.0 MAXIMUM 76.000 
SUM 7149.000 
VARIABLE BEMDIF 
MEAN 49.197 STD ERROR 0.977 STD DEV 12.239 
VARIANCE 149.801 KURTOSIS 5.347 SKEWNESS -1.753 
RANGE 76.000 MINIMUM 0.0 MAXIMUM 76.000 
SUM 7724.000 
VARIABLE DIT 
MEAN 5.471 S.TD ERROR 0.551 STD DEV 6.907 
VARIANCE 47.712 KURTOSIS 48.141 SKEWNESS 5.399 
RANGE 70.000 MINIMUM 0.0 MAXIMUM 70.000 
SUM 859.000 
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TABLE 2 
Pearson Correlations 
The SPSS subprogram Pearson Correlation was used to 
determine if there were significant relationships between 
any of the variables. 
CTSRF 
CT SRI 
CTSVAF 
CTSVAI 
CTSVIF 
CTSVII 
* E < .05 
** E < .001 
BEMF 
-0.0248 
( 157) 
P=0.758 
-0.0504 
( 157) 
P=0.531 
0.0010 
( 157) 
P=0.990 
-0.0134 
( 157) 
P=0.868 
-0.0845 
( 157) 
P=0.293 
-0.0429 
( 157) 
P=0.594 
BEMM 
0.0362 
( 157) 
P=0.652 
0.0955 
( 157) 
P=0.234 
0.0576 
( 157) 
P=0.474 
0.1426 
( 157) 
P=0.075 
-0.0932 
( 157) 
P=0.246 
0.0633 
( 157) 
P=0.431 
BEMDIF 
-0.1958 
( 157) 
P=0.014* 
-0.2794 
( 157) 
P=0.000** 
-0.0125 
( 157) 
P=0.877 
-0.1326 
( 157) 
P=0.098 
0.0449 
( 157) 
P=0.577 
-0.0349 
( 157) 
P=0.664 
DIT 
0.0491 
( 157) 
P=0.541 
0.0567 
( 157) 
P=0.480 
0.0199 
( 157) 
P=0.804 
-0.0012 
( 157) 
P=0.988 
0.1008 
( 157) 
P=0.209 
0.0431 
( 157) 
P=0.592 
A significant relationship was found between BEMDIF and 
CTSRF at .05 level. There was also found to be a 
significant relationship between BEMDIF and CRSRI at .001 
level. 
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TABLE 3 
Regression 
The SPSS subprogram Regression was used to determine the 
separate and multiple contribution of each independent 
variable on the dependent (CTS) variables. The R2 values 
indicate the amount of variance in the dependent variable 
that is accounted for by the independent variable. Violence 
scores are dependent variables with sex roles and moral 
development as the independent variables. 
MULTIPLE R 
R SQUARE 
ADJUSTED R SQ 
STANDARD ERROR 
SUM OF SQUARES 
197.50516 
2585.41204 
* E < .05 
MULTIPLE R 
R SQUARE 
ADJUSTED R SQ 
STANDARD ERROR 
SUM OF SQUARES 
345.43828 
2718.53624 
* E < .01 
0.26640 
0.07097 
0.04652 
4.12423 
0.33577 
0.11274 
0.08939 
4.22908 
TABLE 3 
ANALYSIS OF VARIANCE 
REGRESSION 
RESIDUAL 
MEAN SQUARES 
49.37629 
17.00929 
TABLE 4 
ANALYSIS OF VARIANCE 
REGRESSION 
RESIDUAL 
MEAN SQUARES 
86.35957 
17.88511 
With probability less than .05 CTSRF can be 
DF 
4. 
152. 
F 
2.90290 
DF 
4. 
152. 
F 
4.82857 
significantly predicted by the DIT, BEMF, BEMM, BEMDIF 
respectively. At the .01 level of significance the CTSRI 
can be significantly predicted respectively by the DIT, 
BEMF, BEMM, BEMDIF. 
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TABLE 5 
Partial Correlation 
Based on information obtained from the regression 
analysis a partial correlation was performed using the SPSS 
subprogram Partial Correlation. Controlling for the DIT as 
the most significant predictor for determining possible 
relationships, the possible relationships of the remaining 
variables was examined. 
BEMF BEMM BEMDIF 
CTSRF -0.0322 0.0297 -0.2008 
( 154) ( 154) ( 154) 
P=0.345 P=0.356 P=0.006** 
CT SRI -0.0591 0.0886 -0.2856 
( 154) ( 154) ( 154) 
P=0.232 P=0.136 P=0.000*** 
CTSVAF 0.0019 0.0553 -0.0142 
( 154) ( 154) ( 154) 
P=0.491 P=0.246 P=0.430 
CTSVAI -0.0134 0.1442 -0.1330 
( 154) ( 154) ( 154) 
P=0.434 P=0.036* P=0.049* 
CTSVIF -0.1003 -0.1087 0.0368 
( 154) ( 154) ( 154) 
P=0.106 P=0.088 P=0.324 
CTSVII -0.0495 0.0579 -0.0387 
( 154) ( 154) ( 154) 
P=0.270 P=0.236 P=0.316 
* E < .05 
** E < .01 
*** E < .001 
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SPSS BATCH SYSTEM 
FILE VIOLENCE (CREATION DATE = 02/21/89) 
CTSVII 
CATEGORY LABEL RELATIVE ADJUSTED CUM 
ABSOLUTE FREQ FREQ FREQ 
CODE FREQ (PCT) (PCT) (PCT) 
o. 1 16.7 16.7 16.7 
1. 1 16.7 16.7 16.7 
2. 2 33.3 33.3 33.3 
4. 1 16.7 16.7 83.3 
7. 1 16.7 16.7 100.0 
------- ------- -------
TOTAL 6 100.0 100.0 
MEAN 2.667 STD ERR 1.022 MEDIAN 2.000 
MODE 2.000 STD DEV 2.503 VARIANCE 6.267 
KURTOSIS 1.137 SKEWNESS 1.139 RANGE 7.000 
MINIMUM 0.0 MAXIMUM 7.000 
VALID CASES 6 MISSING CASES 0 
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SPSS BATCH SYSTEM 
FILE VIOLENCE (CREATION DATE = 02/21/89) 
BEMM 
CATEGORY LABEL RELATIVE ADJUSTED CUM 
ABSOLUTE FREQ FREQ FREQ 
CODE FREQ (PCT) (PCT) (PCT) 
30. l 16.7 16.7 16.7 
40. 1 16.7 16.7 33.3 
43. l 16.7 16.7 50.0 
48. l 16.7 16.7 66.7 
60. l 16.7 16.7 83.3 
7l l 16.7 16.7 l00.00 
------- ------- -------
TOTAL 6 100.0 lOO.O 
MEAN 48.667 STD ERR 6.009 MEDIAN 44.500 
MODE 30.000 STD DEV 14.720 VARIANCE 216.667 
KURTOSIS -0.384 SKEWNESS 0.495 RANGE 41.000 
MINIMUM 30.000 MAXIMUM 71.000 
VALID CASES 6 MISSING CASES 0 
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SPSS BATCH SYSTEM 
FILE VIOLENCE (CREATION DATE = 02/21/89) 
BEMDIF 
CATEGORY LABEL RELATIVE ADJUSTED CUM 
ABSOLUTE FREQ FREQ FREQ 
CODE FREQ (PCT) (PCT) (PCT) 
28. 1 16.7 16.7 16.7 
51. 2 33.3 33.3 50.0 
53. 1 16.7 16.7 66.7 
55. 1 16.7 16.7 83.3 
67. 1 16.7 16.7 100.0 
------- ------- -------
TOTAL 6 100.0 100.0 
MEAN 50.833 STD ERR 5.180 MEDIAN 52.000 
MODE 51.000 STD DEV 12.687 VARIANCE 160.967 
KURTOSIS 2.948 SKEWNESS -1.116 RANGE 39.000 
MINIMUM 28.000 MAXIMUM 67.000 
VALID CASES 6 MISSING CASES 0 
llO 
SPSS BATCH SYSTEM 
FILE VIOLENCE (CREATION DATE = 02/21/89) 
DIT 
CATEGORY LABEL RELATIVE ADJUSTED CUM 
ABSOLUTE FREQ FREQ FREQ 
CODE FREQ (PCT) (PCT) (PCT) 
1. 6 100.0 100.0 100.0 
------- ------- -------
TOTAL 6 100.0 100.0 
MEAN l.000 STD ERR o.o MEDIAN l.000 
MODE 1.000 STD DEV o.o VARIANCE 0.0 
RANGE 0.0 MINIMUM l.000 MAXIMUM l.000 
VALID CASES 6 MISSING CASES 0 
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SPSS BATCH SYSTEM 
FILE VIOLENCE (CREATION DATE = 02/21/89) 
CTSVAF 
CATEGORY LABEL RELATIVE ADJUSTED CUM 
ABSOLUTE FREQ FREQ FREQ 
CODE FREQ (PCT) (PCT) (PCT) 
o. 1 16.7 16.7 16.7 
1. 1 16.7 16.7 33.3 
4. 1 16.7 16.7 50.0 
10. 1 16.7 16.7 66.7 
21. 1 16.7 16.7 83.3 
24 1 16.7 16.7 100.0 
------- ------- -------
TOTAL 6 100.0 100.0 
MEAN 10.000 STD ERR 4.219 MEDIAN 4.500 
MODE o.o STD DEV 10.334 VARIANCE 106.800 
KURTOSIS -1.898 SKEWNESS 0.579 RANGE 24.000 
MINIMUM 0.0 MAXIMUM 24.000 
VALID CASES 6 MISSING CASES 0 
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SPSS BATCH SYSTEM 
FILE VIOLENCE (CREATION DATE = 02/21/89) 
CTSVAI 
CATEGORY LABEL RELATIVE ADJUSTED CUM 
ABSOLUTE FREQ FREQ FREQ 
CODE FREQ (PCT) (PCT) (PCT) 
o. 1 16.7 16.7 16.7 
4. 1 16.7 16.7 16.7 
6. 2 33.3 33.3 66.7 
12. 1 16.7 16.7 83.3 
25. 1 16.7 16.7 100.0 
------- ------- -------
TOTAL 6 100.0 100.0 
MEAN 8.833 STD ERR 3.600 MEDIAN 6.000 
MODE 6.000 STD DEV 8.819 VARIANCE 77.767 
KURTOSIS 2.451 SKEWNESS 1.491 RANGE 25.000 
MINIMUM 0.0 MAXIMUM 25.000 
VALID CASES 6 MISSING CASES 0 
•'""11lrT"C1''T'STF'" ----·--·-·· 
VIOLF..Cf frttf•Ttf'\•• OATF • l?/21/•c-1 
•F 
·---- -···. •f~:;~v~ Ani~~~Fry rn• Alll~I'\\ UT~ r'tF'O 
ITFGIWY LU fl CC:~F F•S'f" CPfT J I PrT I t Pf Tl 
2. 17 •• J 7.5 t?,' 
.. 
'"·" 
'2.'i , ... o 
1. 1•.o 1•.n 50.0 
~. 12 .5 J 2. r: 67. 5 
10. 11. . n.• "T'i.D 
11. 17.5 S 1.~ ""·'S 
t •. 1'.5 .,.~ too.a 
TriTAl • 101\.0 I oo.o 
·u 1. "11i0 ~· ... FoP 1 .. 7'!'8 ~"f"llAN 7. 500 .,,. 
".OOO 
"" 
tifV '.ft~ v.tP1Afl1rF l '.O"l 
IJTf'" ·~ -"·"no ~rrw\•FtS -1"1. ""' P4A.•(':.r 11.noo 
•l"'U"' ?.C~O .. ,, 1•ttto1 11.uoo 
Lii' C•SH ~ISSl"G r ·~c~ 0 
Lf Y]t'l r ~,,. ! f".P{ &1 ff"l'J n11Tr: . 021711~"' 
5' I 
... 
~· •OT,..~ T ( 
"41~• .. 
Tfr.rttt• L Aflt El 
.. , 
"· .. 1 ... OF 11. ~~o 
••Tl"C'J!i, -('I. Qi 1 
........ ?.oao 
Tfr.r•v l .\Ill Cl 
\ll Q. 1 ?'Ci 
1< 1'.,l'\(\f\ 
.. T("$ f $ 
-u. :''? 
'""''" 
: .• i,;,OJ 
, Io ClSF«: 
cnnr 
A.PSnt ll'T( 
FRH' 
"1~;iiv!" 
l"CT> 
12. 5 
tf'IJtt~Tr"I 
FCPFf"I 
I PfT J 
11.s 
(JI~ 
fCFO 
I prT I 
1?. c; 
•. !?.• 12.5 25.0 
6, ----,--- --~.o-·- ?•.o -~0.11 
7, 17.5 12.5 62.5 
10. -·?·--?"':o ·----r,.o -n.s 
11. 
TrT Al 
~T"'l FIUI !'"'"' nfy 
c;11f \.••F(' 
... ,. , ....... 
rrnf 
1. 
.. 
1. 
~. 
11. 
1 i. 
"· T{'TAl 
<rn F•• ~T~ nfv 
--l·~ \,tl/j::~" 
~.,.., , .... " .. 
(l"lf'£ 
'· 
.. 
'· 
.. 
.. 
I l• 
1 •. 
"· 1't"IT :\I 
"" 
'or 
~ T"! OFY 
SKf"\.,t~·Ftjc; 
"!AW J liltt,.. 
'·""'\ 7 .o"Cl 
0.01• 
11 .coo 
17. 5 
-100.0 
12. 5 
100.0 
,.,,.nt At-! 
VliP 'A"l(f 
PL\fl:r.~ 
--~:n"'" •n~l!Hr 
J • .C:"7C. 
... ·" ... " 
-o. ~'7111 9c.ooo 
tPr,·r 1 f PCT l 
1'2 ... 
12. 5 
It.' 
17. 5 
7" .o 
J:" .... 
17.5 
100.0 
p .. 
17..r;. 
12.• 
12.5 
?5.0 
17.5 
12.5 
I 110.0 
~COi A._, 
VOJ i\flrf 
'"N(:'" 
Prt l'TfV.: Ar~:/~6Fn a!"'~nt 11"f'r FPFO 
fH~ ff'J( 'f I ( P("T t 
., 1:".'5 12. 5 
1?.. 5 12.< 
t:-. 5 -·· 12., 
12. 5 17. 5 
·1 l~.5 ---·-1z.~ 
12.5 12.c 
17.5 U.5 
12. 'i '2.11) 
,--;- •~n.o IM.U 
l. 777 ,..rn1 ~·J 
~ . ..,, ... "f'o\O I AN(f 
0. ~7"1 IUNr.r 
l" .c~o 
Ifft: Cj Jt•r. r 1.~cs Q 
JOO.~ 
.~~~ 
I nr:y l 
1?.5 
,C,,.,Q 
'J7 • .., 
50.0 
15 .o 
!7. c; 
100.0 
e. liiUQ 
1 n .,.111'\0 
1 "'.l'JOO 
rn• 
FPl='.0 
t PC'TI 
·12. 5 
2'.0 
. ., .. ' 
...o.o 
l'>?. ~ 
7~.o 
"81. 5 
IOJ.O 
1t."iOO 
2c • '2"1 fl 
I 5 .000 
113 
114 
t-11:*'CH~T1T•" ~,,.,,, .. 
YIOtF'ICE IC•F ITIOOI nur • 01n11•01 
-----•.t.,•1.11 rr,rF1ATff"•1 r1:1FrFtr1r,.1 '!''i 
,.,, 
TS•F 0.0 .. 1.q 
I , . ., 
••o. 20' 
TSll O.i0"'111C 
' 1 ••1 
•• ,,.150 
TSYAF o.ano 
' 1'• I ... ,,. ,.,, 
TSVll o.ooqa 
I 1 ti41 
l'•0.411jJ 
TSYIF' o.oq.,, 
I I ti4 I 
••O. ll:t 
TSVll a.o•n 
' 
,,.I 
'•<'.1•':111 
ellt'""lt!•Plf ''"·'·'I S!llHIO!fl"Cft----u-•utuf·i!f'--.OOQQ -tS·••l'ITFD IF. f'1fH!r!f''I' 
fUF YU'l,. .. rF rr•~•TH'" l"l•F • :JZ/21/"tql 
.... 
•Eu• 
-fllnnf 
,,,_T,,t:: f'.C 
•O"IJ1u1111 
~·· 
"IN 
.,.,f 
llTl"•IS 
, .. ,tit•• 
tt.10 f"l4iS'4' 
~.,. 7•o 
711. 000 
_, .. "'"" lfl • .:>::..J 
>.ooa 
o.o 
6.'i4Q 
u.o 
"'l'S-•tff" .. '""''"' 
.... 
rEH~bvr 
IPfTI 
.,,_, 
12. 5 
.~Vci 
IPCTI 
""· --,----·- 12~ ---
AOi~~~F.n 
IPrll 
-12., 
12., 
"12.5 
12.5 
12.5 
7.5.0 
--,-.., 
•a. I 12.5 51>.Q 
a ... ---1 
.-.. 
-1 
,,.~'1t llTF' 
'"r>f F•rf" 
o. 
1. 
2. ? 
10. 
'"fr"'"' • 
cTn rpo '.1110 
••o •rv J. :4'UI S1trwt1r4'< '·•t'Q ,.. ... , ... , .... 111.000 
f'l~~IPfG r •s~s 0 
12., 
IZ.5 
l?.!I 
IZ., "'!'.O 
tnn.n 
IF~=~r 
IPC I 
.. .,.1111: 
?".o 
71!'1.0 
!l.5 
inn.a 
12.• 
,,,.,_,, 
1n1~~~Fn 
•~c Tl 
,.,_,.. 
, .... 
2•.o 
12.• 
-1110.0 
•rnr&•• 
YAP'.1 .. C'f 
,..,r.e 
100.a 
.~llri 
I Pf Tl 
,,._ ~ 
lii'11.'S 
'""·1111: 
100.0 
1.uoo 
II .1 •1 
111.000 
'lE vtl"'tr.,rr cr•FATtr• f't.Tr • 021211•ctt 
•sv11 
'IOI 
-.0~ 
,.Tr!i IS 
fHt-.•• 
\L If" r.•~FS 
111_,,,,,, 
o.u 
-"· ·~~ n.r. 
o. 
3. 
a. 
.. 
Iii. 
tr•1L 
'.';T"' r•• !=Tn nfv 
"tKFW"ll=5~ 
•SI 1'41 ... 
·-· • ....,.,_, - --·...,"T;,;41 
J?.~ 5C.O 
---,--ii.~------12., --·--------62.5 
1 11., u.• ·n.a 
-·-1 . - ----·:~::!_ ----?•.11---nin.~ 
• 100.0 100.0 
1.11'!1• &.,.qo 
-o.o.,,. 
1n.~n., 
.. .,, .. , 
V&• I IP'f"f 11t.urr.r 
... 500 
'7 .000 10.c.uo 
"t!l'-;Ja..; rl.ctFS 0 
~'-1' I I 
i 
----\ 
I 
! 
S--WaTCl1>TS'TF~ --·------ -
P. VIOlEN("_E ((PFA! JO"I O"-Tf • Q,!l;>t/t:~ql 
oq, 
IOU. 
10 1. 
102. 
10--. 
104. 
105. 
107. 
,,.,~. 
lOq. 
111. 
117. 
11 l. 
114. 
I .7 
I ,,' 
1 .2 
l. 7. 
1.7 
I .7 
1.2 
I. 7 
I.? 
I .1 
I. Z 
I. l 
I. Z 
I .7 
1.7 
1.2 
1.2 
1.7 
1.7 
1.z 
I.? 
I .7 
1.7 
l.Z 
I.' 
1.7 
1.7 
1.1 
6u.-; 
61. 7 
ol.O 
11~. 1.7 1.2 76.5 
II~. , I 1.2 1.2 77.4 
·------·------- ---- -------------------- --
crss-·t11•rn .. c;vsTF"l 
117. I 1.2 1.2 79.0 
I. 2 
I. Z 
1.2 
1.7 
1.2 
1. 7. 
I. 2 
1. 2 
1.1 
1.2 
1. 2 
1.2 
1.2 
1.7 
1.7 
80.2 
11. 5 
s2.1 
e1t.o 
a•. 7 
11116.4 
87. 7 
11•,Q 
Tlf VtOl.f'IC".F 1rP(ATTr~1 OAT!: • 01/~1/C'<q 
\l In r A SF t; 
"'"·"11110 1. O\JO 
... '· , .... 4 
l.O~t:' 
., 
14U. 
141. 
146. 
150. 
1.;:i. 
l"'"J• 
l'~-
156. 
llllj"'· 
Tr''IT.ll 
$TO ~PO 
~,."' n~v 
c;tt'f'1n'•t:('$ 
""'"''""."' 
I. 2 
I .7 
1.2 
_! _____ 1,2 
1.2 
\ .J 
1.2 
1.2 
1.1 
1.2 
ao.1 q, .• 
41.h 
___ _<!~,s __ 
••.1 
---~---- -·· __ I .2 ______ !,2 ___ .... ) ________ _ 
1.2 1.2 •7.5 
_L__ __1,2 
1.2 
81 
5. J 74 
~f>-"6"' 
-0.1 ? ... 
t ""'.On!l 
0 
100.0 
_1,~-- ·~·&_ ___________ -
1.2 
100.0 
100.0 
llJ~.oao 
7161'1. 270 
'"'16.000 
et&Cf 
115 
".S"TJIT('H·~TST!!" --------- -
E VIOLFNCE cr•EATICI~ nnr. ~~01/Aal 
~RF 
'lTEGORV L AR Fl. (C'IOF 
o. 
I. 
?. 
l. 
•. 
6. 
'"~"t llTF FREQ 
• 
6 
Pfl ATIVf" 
FPFO 
CPr'T 1 
... 
~.7 
... 
. .. 
. .. 
• .6 
•• 6 
11.1 
8.6 
?.5 
7.• 
•• 9 
40Jll~Tr'l r.11 .. 
FREO FPf 0 
IPCT I IP( TI 
. .. . .. 
'3.1 n.6 
'·· 
ll .O 
... 1'.9 
7.• i3.l 
8.6 •1.0 ft.• 50.A 
11.1 61. 7 
ft.6 70.4 
1. 5 72.A 
1 •• itO.? 
•• 9 9111:. 2 
IQ. 
11. 
11. 
11. 
14. 
u. 
-~- .. -- --1.'t· ----1.•---.. --<t,. I 
'4FA~ 
'ffll'IF (UOTnS 15 
IUNIWllllllll 
YAl ID r.AS~< 
"'~s--.. rr" 
"·"".., 1.oou 
-o. 'ilo.2 
o.o 
SY~TFlllll 
fll F Vl'1tFP.'l'.'.F trPF.ATT("~ 
.:. 
CTSJI ! 
ClfFGOPV l "" ll!l 
--------
- Tl'ITAI 
STI) (PP 
STn nFv 
SKfWMi't:~S 
.. ,, (MUl4 
2 
--1--
--~1--
111 1 ~ '!:T NG r .'\SF41: 
,.. .. TF . 02/21/801 
A!SOI 11Tf 
r.nnf Ftlf('t 
a. --- 1 
1. 
2. ···--!"· 
~. 
.. 
__ ,,_ 
s. 
6. --;, 
.. 
.. 
~. 4 
-1n. 
11. 
12. 
11. 
14. 
I'· 
16. 
' llf. 
TOTAL Pl 
7.5 2.5 97. 5 
----1'.2 - 1.2· - --'18.8 
1.2 1.2 101!.0 
100.0 ---100.0 --
0 
PFt l.TTV~ 
r•ro 
1PrT1 
R.6 
7.5 
--- •• z---
6.Z 
1n~~,~~co 
IPCTI 
B.6 
2.5 
b.42q 
16.916 
1•.000 
r.tJU 
FOFO 
I Pr.Tl 
----ft.6 
11.1 
---•.1·--11.~· _.__ 
6.Z 23. 5 
-·-9.tt----·--• .... __ ._ . ..,2.1 
6.2 6.1 
""· 3 
'·· 
·-'P.;,4 -~1.1-----
... • •• '5.6 
~.2 6.2 l!I .1 
... . .. 66. 7 
... . .. 76.5 
7.4 7.4 a ... a 
'·· 
7.• ftt.lt 
1.2 1.2 Q2.6 
'·' 
7.5 95.1 
1.z 1.? • •• 3 
1.1 1. z . .,., 
"·' 
~.Iii 100.0 
100.a JllO.O 
116 
117 
'-sTT'rMo~ ... -----··. 
v1ritrNCF fr1:1:FATJ(l"f n•Tr .. 01/21/!'~H 
rrt:nvr AnJu~rrii f"!T ... Afl <"t llT~ FPrO FPt= 0 
ITfGO,., L •1111 El (O(lf FPFO tnr1 > IPCT I I P(T J 
'"· 
1• .o 15.~ 1~ .o 
H. 11. 5 17.< ~7." 
. ). 12 • . t l.• ,o.o 
•o. 17.' 17. 5 6:1. "i 
51. 1:.' 12.• T~.o 
.,. 12 ·' 11.< 1!7. llli. 
... 12 • .;, ., 1. ~ 100.u 
Tl"T Al ton .o 1 ou.o 
·~ ~"i. ""~ <Tr r•• ... 47Q MFOI .l"I 4 ). 5:)(J ·ii~ J '3. OJC. c;~n ~fV 0 0 A4J va11.1 _. ... , E Q4 0 A11a 
rA ft'I~ 1" - ! .... ..,~ <l<FW"'F5~ -0.11• P:'1"4Gr ~--.ouo 
... ,..,. 1~.nnn ,,. •• fi.4l ... ••.oco 
~10 r&SF< 1111.:::51~ C&H~ 
.t"'§n1 l'TF •FH;hv' "" ~~'~A""'l rrni11 
T£r.n•• I Alt. F'.l 
FAF 0 
rno-= FPf(l fp('TJ f PC:T l I or TI 
io. -, . ·17.5 -- ·--, .,.,, 1?.5 
... I?. 5 12 •• 25.j 
~Q. -,--- · 17.5 --··1'.!."i ·-- """11T.lll 
., . lZ.5 12. 5 50.0 
H. -, ··v.s Tl. . . ·-n.• 
•1. z.:; .o 1•.o •7 ... 
, .. 11 .. "i 17."i 1on.o 
Tr:'T Al • 11.i~ .. o 1ra.u 
... 
"'"· 7~n qr ... ~.6A~ ..-n111.•• 44. 5\:C. ~f c l.U:J'.J <co i-t'V 10.li '1Q \IU·l M1rF l~A. Hf. 
·prn~ H o. 0"'" ~rF•r•r 'i ~ 0. '?,. Df\..,C.F ·n • .,oo 
...... ,.. 3C.uCO ~·"( , .. ,, .. "'\.000 
un (l~F ~ Wf~'il"Jfj, r A~E'<; 0 
Pf~=;~V"' A0,~~6~" .. ,, .. j,fl(f""t 11Tf FPr') 
6TFtifl""' l Ati Et r:nof FD(f' (Pr TI l P(.T I for T) 
It? • 17. 5 l Z. 5 17.' 
... I?•' ,., .... ,c.o 
•h. 17.. 5 I 2.~ ,'Y. c 
.... 11.~ 12.5 ~a.o 
•o. t:".-; l?.5 61.~ 
~~- 11. ~ 1:> ... 7'5.iJ 
... !>. 5 1 z.111; 
""'· 5 
.... 11 •• 12 •• 1(\(\.1'\ 
T~'f1'l • 100 .o 100.0 
.,fl: 
-.n.ttrin <T~ Frr .? .717 ~n1A•! 
""· ll!oQQ 
"llF It '.YOO ~Tn OFV ,,. ·'""' Y•ti f .Vl(E 
~q., .... ~ 
!Jl'lf'I~ f< 
-1. ·~· «:10: W'IF ! <; 0.1 Q" RA''r.f 1 'l .ooo lNI"''"' 1i 1 .. non a.ax, .. \, .. "q.oon 
.. , .. r• <~ s •t~ ~Iii!(': r ·~es -o 
Joft 1nvF AOJllC::TFri ,.,, .. 
Uf"r.rP'¥' I·'~ Ft CO!'IF 
!fl! C\..,, lfT( FP FO F•fO H't::f} 
F•fl" f Pf'.'T I (tt(T l ( P-:T l 
'· 
-- • Jl')f" .. O 1no.o ·1-on.o 
TnT.11 • 100.0 IUU.O 
~ .... 'J.l"'f'.'n <Tn r .. o.o ....,:oru' 2.000 ,~. ~.llJC ~Tn nrv o.o VAAfJ,t•rF o.o •~Gr o." .. y-.1wnw ~.ooo Ml r1.-.1w z .ooo 
\l I~ r" se:. ., IS~J 11r: 'J5f5 
$""1J11TC"-STS'TP" - -
VIOLENCE 1r1tf11.ttm1 r'llTF. ~7171/,llCI, 
:~~ 
"'T~1' tlN1-.1w 
:a~~ 
IJPTl""..;IS 
............. 
~.,. 
'<>• ltTf"'Ct"i 
'•t•J• 
'llf' CASr~ 
•• .,, 6 
... 
·-o • .,.,. .. 
... 
•I 
1.••1 
... 
I~. liQ1 
n.n 
'1. ,.,l 
ll.i.; 
1 o. "i ... 
... 
., 
STf'I f'"• ~Tn "'Y 
'i•f"'IJ''F"!:~ 
MAJ l"'tt• 
o. 7, .. 
,. .. .,.,. 
o ... f-• 
76.00,, 
I .1 
IQ~ .O 
1., 100 .G 
1ca.a 
i-" n I A•~ 
YI!. t T l•tr E 
P'!.•·r.f 
?. --.,.-.--, ..... -----. ... --~•.a . 
'· 
... " 
•• ---7·-- -~~-~;'41: ·---stt.• 
5. I l .. ? 1.2 90.1 
"· -; - - I. z . --·- -~ •"2 ----.., •• 
•. 
1 •. 
'"'· 2•. 
?f"T Al •t 
O"t Fit• 
~TD l'F.., 
s,.~,.,,,,c(~ 
lllt.W l .. t•• 
o.51Q 
-4,.,,.,,.,q 
., ...... 
'"·('Inn 
I .2 
>.. 
'.z 
... 
I .1 
I .z 
toa.o 
••• ~. .... •ri,:n•• 
'~"" 
o. 
1. 
. ,.. 
.. 
.. 
7. 
.. 
.. 
10. 
H. 
F•FC IPrTI 
.. 
II 
' 
··1 
1"'.1-
··· ...
·-:."! 
1.1 
z.• 
1 •• 
, ., 
'· 1 
2 •• 
'·' z.• 
1.2 
1.2 
1.z 
I.> 
100 .. 0 
'"/~l~~F,, 
t"C:T l 
... .,.ti 
I~.,. 
... 
... 
---?-~ 
1.1 
·-z.5 
t.5 
1.z 
q7_, 
~.1 
·"·" 
...... " 
•Ill. II 
tOO .. Q 
o.~11 
?'1.7'lfll 
Zb.QOO 
F~~~ 
(Jil(Tl 
"iO.t. 
, "'·' 
"'t .6 
""'· s 
11.a 
11110.l 
s1. 1 
l"i.1 
14. l.7 l.7 ••• ., 
f?.. -.%·---t~"·' 
1111. 1.1 l.2 ''·' 
. ""'·· _=:!:--:::!.:!.:--~.::.:-1"·0 
fl"fAL !l 100.0 100.0 
i:Trt .... 
~Tn nF'V 
twr\olf•rc;i: 
-4 ... , •• ,.. 
lltfDI AM 
VUIA"4fE' 
•~NGF 
,,_ .. ,.,. 
41 .1-c.o 
'••oau 
lllf~i-:ttlG (ISF'~ 
f1'N: 'f'j~}!:Tf lt~t~J~~ ADj~~~F~ I •CT' 
o. 
1 •. 
. "· 
n. 
... 
n. 
2•. 
10. 
... 
... 
.,. 
... 
... 
'"· 
... 
1.z 1.z 6.1 
--.----,.2----;,rt---··· 
I 1.Z 1.1 1.6 
__,. ______,._,_ __ _,_~-----. . .,. - . 
l 1.2 1 .. 2 11.1 
-··· 
-- t.~ 
--- -h5------i, .. e--·· 
'·. 1.• U•.O 
1.1 1.1 17." 
1.1 1., l ,. 5 
z •• l.5 21.1) 
... . .. ?'§. q 
1.2 1.2 lT.? 
, ., 1.1 
""·" . .. . .. 33. J 
. ·' •·2 3q. ~ 
I.> I .1 4'!'1. 7 
. .. . .. ..~. 7 
.. , .. , .. ,.o 
. .. . .. 
-;"'·" 
118 
119 
'"'!""'1'Cl,.Tr~T.-.. ---
Vint FNrf fCAl!ATfON OATF 0217' /PQ) 
• 1. ~.1 3. 7 /,.?. 9 
"· 
1.4 7.4 15. i 
---·-- ...... 
... 4.• 4.? R0.1 
.... 6.Z •.Z ~6. 4 
<A. l.7 
'·' 
00.1 
bl'. 1 .7 1.2 QI. 4 
61. 1.z 1.z •7. 6 
6'- z.s z.< q11:.1 
6•. t. 2 1.7 'l6. 3 
7~. ?. ~ 7. 5 oq, ~ 
~o. I .2 1.2 too.a 
TtiTAl •t 100.0 100.0 
·~ 44,J4'l ST~ f PA 1.uo M1"!1f hf'' '-" • ."'00 Of ~ '\, !lO"' <TO o•v 1-:. ,q.t.,4 Y"-P J lr•r r 2<! .nn 
lttOS 15 1.4'iQ lli,1CfW!'ff~~ -Ci. 7CjJ 110~('.F •o.ooo 
"tfMH,. o. 0 '4o\J11o!W4 Ro.coo 
LIO c.1srs 
" 
Ml~SlllG r 4SFS 
---·-- -
~•1•ro• SY'STI:'•' 
Vff'llF..-F ICPf=.llTn~ 01.'f'E • J2/;'!tnn~J 
IN 
A(~:;Jvc Jn/~~6Ffl rw,. A~Snl lfTF nno 
rfCfllfY l ,lflt l:l rnnf FPFO I J>( Tl I PCT) IP~ T 1 
Q. ------ .... q, -- ... ~ ... 
7. I. 2 t.l 6. '-
14. -1 1.z -- - 1.z 
'·" 1". I 1.2 1.2 ~-6 
27. ---r--- "t .? .,7 .... 
23. 3.7 3. 1 IJ.6 
?'. 1 .? 1.z t4.A 
z•. r.z 1. 2 16.0 
'"· 
1.7 1.1 1q,8 
"· 
4.? 4.? 7.4.1 
. '· '· 2 1.2 ?'5. q 
?!ti. 7.• ?.• i,'1111, 4 
•6. ... •• q )'1, ~ 
].1. l.o; ?. ~ l~. "1 
3 ... z.• z.s '8.3 
.. ). 
'· 
~ J. 7 41.0 
"· 
.... .. .. ~1.~ 
-~. &.2 6.:? ~11.0 
46. 2 .'5 2 ·' hO. "i 4•. ?.• z.' ..,~.o 
~t. 4.n . ... ,.1. 9 
"i7. ... ·-~ "'6. "i 
~~1nff"'• 
vrn1E~C'F IC•Fi'I""' f'l•1'1'. 011n1•q1 
·~ 'OE 
"I Tr'( IS 
....... 
•~.••I 
"11. oon 
n. ""6 
o.o 
~TFCC'I•"' l t!lrt 
... 
~;OS IS 
~llll\Jllll 
• '" fASFS 
..... u, 
"ii ,f'IOn 
... 0°''1 
... 
•• 
... 
. '· 
'"'· 
... 
... 
... 
... 
... 
1n. 
11. 
... 
"· 
I 
'"" .... 
" 
STD ... I~=~~~ 
"" "" S"FIJ"•f-li $ ·0·"'"' ••• , ... II .. Hl .. 000 
'4tS.'OU~ r ISf"S 
,,.~n111Tf' 
C"I"" F•rr 
.. 
·-· ... 
... --. --
'."S. 
"· 
-· 1 
''· 
'"· 
--1 
'"· 
... 
.,. 
... 
... 
... 
"· 
"· 
... 
... 
.•. 
". 
. '· 
. '· 
.. . 
. ,. 
"· 
... 
... 
.•. 
... 
.,. 
... 
... 
... 
... 
.•. I 
f,..1'.Sl •l 
"" 
f .. '·"'.,., ... n·.-11 1".1•1-
'jllfi..,..f"iS .. I .CJH 
... , ... , ... 14.000 
.. , • .fif"IG cssn • 
I•, 1., 11 ... 
,., 
'· "ll·' 
,.. 7 
'·' 
!4.Q 
1.1 .. , 
'"'· l 
... 
'·' ""'· 7 
'· 1 '·' 
111 • .i. 
1.2 1.> '11.t. 
I .l 1.1 Q}.A 
I.? 1.7 qi\. I 
>.. 
'·' 
•1.1 
1 .. 1 t'-.l 118.• 
I.> .. , IQQ.Q 
IOU.O 100.0 
Mcnr u• • l. 3'1] 
vu114•1cr za4. IO" 
UNC:f .,ci.001' 
---·--------
''Ha"• ••nn" ru .. Flf:"I"} (P('f1 I Pt'. TI c .... n 
... ., .. . .. 
I .z 
'·' 
.. ' 
1:.1·-- 1.t -- -....., .. 
'·' 
1.1 ... 
1.::----1.1 --........ 
'·. >.• 1?. l 
I .l --1.z ---,,.o. 
~ .1 
'·' 
, ., • l 
I .1 
'·' 
111.'I 
I .l I.> p;.• 
.. , 
'·' 
?~. c 
1.1 
'·' 
14 • ., 
I• 1 1.1 ., ...... 
"I~~ 
'· 
. JQ.h 
'·. '·' 
"'l.I 
. .. ... )7.U 
'-' '·' 
40 • .., 
.., .. , 
""·'II 
. .. . .. "ls.a 
'-5 
'·' 
"i•.(I 
... . .. ,.,., .1 
... ... 1>"T. 9 
'·" 
... .., • 8 
... ... '11." 
•.l '., 84.IJ 
'·. 
. .. iita.fl 
1.1 I.> .... 
z .... . .. Q'l.h 
1.2 I • .? .,_,, 
'·' '·' 
"l"!.1 
1.1 
'·' 
<:I,..\ 
I.? I .l ""'·lllj 
1.1 l.> 9411. 8 
I.? I.? 100.0 
'""""~ Jl.U.O 
""""'"'" 
'5<'.1"1:1 
.., •• , &••(f 7l~:b2~ P.AH4'0E 
~-·-- - . -- --
--
'f(if'l,'f' l Vl";L , .. .i;r1 uTr 'f~:!~vr &O/t:f~•"' ,i~~ 
10 rj;sr11;. 
!.ooo 
·""" ... 
., 
rnoF 
.. 
Tl"Tll 
~T"' F•• ~TO OF"'I 
"''"' .. 1tt• 
,.,,, 
•• 
•1 
... 
... 
J .. ow 
i"°f 71 l,.CTI 
100.a 
100.Q 
100.0 
tro .. o 
Wf"nr a~· 
'IA•f '"'if"F 
"''·'~'" 
(I'( TI 
too.o 
1.000 
o.n t.ooo 
120 
---
APPENDIX E 
Cover letters / Consent forms 
Permission of Authors 
121 
Dear Parents or Guardians/Students: 
'Ihe Teen Cw:riculum on Courtship 
a 
dates 
Violence will be presented as part of 
class on the following 
'Ihis prog:ratll 
has l::een approved by the school system. 
'Ihe cu:rriculum is designed to allow students to l:::ecate aware of issues 
related to this serious problem and provide them with alternative 
strategies for coping with dating problans. 
In the past 'lie have used a n\llllber of rreasures to sensitize students to 
these issues . 'Ihis year 'lie will be using these instnnnents as part of a 
research study which is being sponsored by the Departrrent of Family 
Relations and Child C'evelopnant. 'Ihe instnnnents which 'lie will use for 
the research include coping with conflict, sex-role, and ethical dilama 
rreasures • All of these ar:e standard instruments which have l::een carried 
out by Shiphrah Williams-Myers under the direction of Dr. Jim Moran at 
Oklahana State University. 
To en.su:ce confidentiality of the research no naires will be placed on the 
instnnnents, but rather each person will be assigned a number to use to 
help us keep track of the rreasures. Participation in the research phase 
of the class is voluntary and will not affect the student's progress or 
grade in the class. If the student chooses not to p:rrticipate, 
alternative assigrnrents will be given. Furthenrore, the student can 
withdraw f.ran the research at any tine without p;malty 
We hope that you will p:rrticipate in the research and help us understand 
the issues related to courtship violence better. If you have any 
questions about the research rather than class rraterial call Dr. Jim Moran 
(405) 624-5057, or Shiphrah Williams-Myers (918) 583-1305 or the Office of 
University Research Services at Oklahana University (405) 624-6991. 
If you ..ould like to take advantage of the opportunity to p:rrticipate 
please retum the enclosed fonn to the school. 'Ihank you. 
Sincerely, 
Shiphrah Williams-Myers 
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I have read the info:are:i consent document on the research to l:e conducted 
in conjW1ction with the class on Teen Curriculum on Courtship Violence. I 
understand its contents and I consent to µkticipate in this study 
described in the document. 
Student's name Date 
Parent's signature Date 
I \oiOU.ld like a surrcrary of the research. sent to rre follcwing canpletion of 
the study with the understanding that this involves group info:rrnation, not 
info:rrnation related to specific individuals. 
___ yes Mailing Jlddress --------------------
INSTITUTIONAL REVIEW BOARD 
FOR HUMAN SUBJECTS 
OKLAHOMA STATE UNIVERSITY 
# HE-88-020 
Proposal Title: Moral Development, Courtship Violence, and sex 
Roles in Relationships of Adolescents 
Principle Investigator: Shiphrah Williams-Myers 
Date: 3/14/88 
This application has been reviewed by the IRB and 
Processed as: Exempt [ ] Expedite [ ] Full Board Review [X] 
Renewal or Continuation Amendment [ J 
Approval status: Approved [X] 
Disapproved 
Conditional 
Deferred [ J 
comments, Modifications/Conditions for Approval or Reason for 
Disapproval: 
- consent of one parent/guardian is acceptable. 
- Someone outside the research must assign the subject 
number for co~fidentiality. 
- Clean up language in consent letter and add Off ice of 
University Research. 
Signature: /}?u.u,__,;~L, Q-. (.J.)J..f.,.,?.>..../ 
C~t University Board 
cc: Jim Moran 
Date: 
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To whom it may concern: 
747 N. Zenith Avenue 
Tulsa, Oklahoma 74127 
May 19, 1988 
Enclosed is a copy of my research proposal for a dissertation 
at Oklahoma State University. I would appreciate your review-
ing the material, and I am willing to discuss any concerns you 
may have. Negotiation of instruments to oe used is also 
acceptable. 
The Teen Curriculum on Dating Violence has been approved and 
presented since 1985 in the Tulsa Puolic Schools, and surround-
ing area schools. It is a topic well received by the students. 
This proposal simply inserts measures to study concepts that 
surface from the literature as important. 
Thank you for your consideration of this matter. 
Sincerely, 
Shiphrah Williams-Myers, 
M.S., R.N. 
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Consulting Psychologist Press, Inc. 
577 College Avenue 
Palo Alto, CA 94306 
rear Publisher: 
Sll.i.phrah Williams-Myers 
P.O. Box 27362 
TUlsa, OK 
February 25, 1988 
I am initiating a stuty entitled "Moral Developnent, Courtship Violence 
aOO. Sex Roles in Relationships of Adolescents." I would like pernri.ssion 
to use the "Bem Sex Role Inventory" as a tool in this stu:iy. '!his stu:iy 
camences upon receiving your affi.Dnation. If you so desire a copy of the 
results of the stu:iy will be fo:nYarded to you upon a::rnpletion. 
'lllank you, 
Sll.i.phrah Williams-Myers 
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Dr. James R. Rest 
Minnesota Moral Research Project 
330 Burton Hall 
Universicy of Minnesota 
Minnea:p::>lis, MN 55455 
Dear Or. Rest: 
Shiphrah Williams-Myers 
P.O. Box 27362 
Tulsa, OK 
Februaxy 25, 1988 
I am initiating a stuty entitled "Moral Developrent, Courtship Violence 
and Sex Roles in Relationships of Molescents." I ~d like pe:cnission 
to use the "Defining Issues Test" as a tool in this study. 'Ihis study 
cc:mtE11ces upon receiving your affi.rrration. If you so desire a copy of the 
results of the study will be fo:i:warded to you upon CO!lpletion. 
'!hank you, 
Shiphrah Williams-Myers 
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Dr. Straus 
I:ep3.rtltent of Sociology and Antlu:q;:ology 
University of New Hampshire 
Durham, New Hampshire 03824 
Dear Dr. Straus: 
Shiphrah Williams-Myers 
P.O. Eox 27362 
Tulsa, OK 
Februal::y 25, 1988 
I am initiating a stuty entitled "Moral CevelOEJIEilt, Courtship Violence 
and Sex Roles in Relationships of hiolescents." I lo.1J\.l.ld like i;ennission 
to use the "Conflict Tactic Scale" as a tool in this study. 'llris study 
ccmrences upon receiving your affi.trration. If you so desire a copy of the 
:results of the study will J:e fm:warde::i to you up:m canpletion. 
'ltlank you, 
Shiphrah Williams-Myers 
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YAMILY RESEARCH LABORATORY 
128 Horton Social Science Center, 
Durham, NH 03824 
University 1of New Hampshire 
(603) 862-2594 
11 May 1988 
Shiphrah ~illiams-Myers 
P.O. Box 27362 
Tulsa, OK 74127 
Dear Shiphrah: 
You have my permission to use the Conflict: Tactics Scales (CTS) in your 
research. 
I am enclosing reprints of some papers which may be helpful to you. 
'When a report of your study is available, I W,Puld appreciate being sent a 
copy. 
I hope your research goes well . 
. el/ffe 
!/~fl~ 
Mur ay A. Straus 
Pr fessor of Sociology and Director, 
Family Research Laboratory 
Enc: VB2, VBS, VB6 
P. S. The above reprints are being sent: on the assumption that you are doing 
research on spouse abuse. If, however, your research is on child abuse, 
please drop me a note and ask for reprints VA20 and VB25. 
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ORDER BLANK 
CONSUL TING PSYCHOLOGISTS PRESS 
(please print) 
CPP Customer Number -------------/ Oat~ Sfl /88 
Person who will be using materials _Q3_........h~1 ... p~h~~~~-LO~t~\~\ l_a.m~=S"--_§__..,_.lli~~---
Address IL\J t\), LU\~ ~e_ f!O. G~jl}3C:,d_ 74ltJ.9 
City ~\Sq State Dk[a Zip 7~ /;;J] 
Telephone (jIB_) 5S 3 1·3DS- Please check: __ business ~ome 
Organization---------------------------
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gy 
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I j~on~" ~b~J /. :15 l.~5 
I % .__) ~ €t1 3.-e--t 9. SD 9. StJ 
I 
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CPP Purchaser Ouallficatlon Form 
Who is required to complete this form? Customers must complete and submit this form with their first 
order from the catalog if the order includes any test ,marked with a "b" or "c" after its title. Purchasers of "b" 
tests must have completed courses in tests and measurements at a university or have received equivalenl 
, documented training. "C" tests require training or experience in the use of tests and completion of an 
advanced degree in an appropriate profession (e.g .• psychology, speech pathology), or membership in a 
relevant professionaf association (e.g., APA), or a state license in psychology. 
This form should be completed by the person who will be using the materials. Give complete answers 
to each question. Print or type your answers. 
Graduate students. ordering such tests should have this form endorsed by a qualifted supervising 
faculty member. 
Completion of this form is not required of purcnasers ordering for an accredited school, college. or 
university or for a federal or state agency if they are using an official purchase order or enclosing 
institutional payment. Subagencies should include documentation of their affiliation with a qualified 
institution. 
N•me ,$, \i1p b"h_J!,)~j\,~s -~ C"'>ome' oombe' ------
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(
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Whom will you be testim~ and for w at pur~ses? he. Tc::::.·+- UJ1 II b ~ ~s oJ. 
IbLltucL. ~~i \eol "_pm. l)~u~ 12. rn-ettf u.u-f · . 10/ente.. (Yt.£( ~ 
~e..~jf.S_j· d .· /e.s~e.ick f c20D St+Dyt1h l.l)1 / he. ~id 
~i:t~ will administer, interpret. an use the test instruments that I am purchasing in 
nee with t AP -AERA-NCME Standards for Educational and Psychological Tests 
date 
__ I am a graduate st dent. My professor has endorsed my order below. 
I a~e t9 supe~~ this student's use of the ordered items. 
'\T;"""' ,\. .. ~ 
CENTER for the study of 
ETHICAL DEVELOPMENT 
University of Minnesota 
- ' 
Jamet R•sl, RoHarch Director/ 141 Burton Hall/ 178 Pillsbury Dn•• I Minnoapolis, MN 55<55 ((612) 624 7479 r SH 0875 
Muriel Seb .. u, Education Director/ 15136 Moo• Tower/ 515 D•lawar• Stroel SE/ Minne•poli1, MN 55<55 / 612) 625 .(633 
Shiphrah Williams-Myers 
P.O. Box 27362 
Tulsa, OK 74149 
Dear M. Williams: 
05-14-1988 
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Thank you for your interest in tnis research. Enclosed is information 
about the Defining Issues Test and about materials that are available from 
the Center. 
Please let me know if I can be of further assistance. 
Enclosures: 
General Information Sheet 
DIT questionnaire 
Brochure 
Sincerely, 
James Rest 
Professor 
Educational Psychology 
APPENDIX F 
Cirriculum on Dating Violence 
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'!he Teen Curriculum on Dating holence 
vmKS!i'JP 
DAY 1 
GIVE cniFLICT TACTIC SCALE 
I. D::nestic Violence Agencies 
A. General Ptu:p'.:lse: To aid l::a.ttering or l::a.ttered parsons and 
their children through direct assistance to the prirrary victims 
- waren and children. 
1. Overcaning DV requires direct assistance to victims and 
carmunity action to prc::note social change. 
a. Survival Resou=es: 
Food, shelter, transportation, =isis line, 
erergency care, clothing 
b. Overcaning Victimization: 
Counseling at shelter, office 
c. Cannuni ty E>:lucation: 
Info:cra.tion and education re: causes and 
alternatives Teen cu=iculum and k!ult 
d. Cannunity D3velopt13?1t: 
Cannunity resou=es to improve and expand 
voltmteers 
e. Child advocacy 
f. Counseling and support for Cannunity: 
Abusers Program 
Friend's outreach 
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B. Factors: 
,· 
Many factors =tribute to occurrence and acceptance. 
1. Historically rigid role expectations of social l::ehavior 
centering around aggression and daninance, passivity and 
sul:mission. 
a. Biblical 
b. English camonlaw 
Vhren as p:cq::erty, Rule of 'Ihumb 
2. Attitudes on violence are =ttradictory. Is it acceptable 
or not? 
3. Fairy Tales 
a. D:minance, passivity, live har:pily ever after. 
b. N:lt prepared for conflicts and situations in family 
life. 
4. D:> not know how to express feelings. 
a. Don't know how to express feelings 
b. Icebexging 
c. Society has taught l!B.les anger is an acceptable fo:on 
of expressing feelings and all feelings are expressed 
as anger (frustration, low self-esteem, failure, 
etc.) 
d. Don't know how to express anger in =st.ructi ve way. 
C. Pw:p:Jse of Teen Curriculum: 
1. kidress battering as a problen that can occur with 
families and friends of any participant. 
2. Recognize cycle of violence and that it is passed fn:m 
parents to children. 
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3. Understand what l::attering/abuse is. 
4. B:::w, why l::attering haf1?€11.S • 
5. B:::w to confront it if it occurs. 
6. B:::w to keep a relationship free f:ran ever J::ecaning 
abusive. 
7. · Every rran, =, child has the right to live without 
violence, freedan. 
II. Definitions of Dcmestic Violence and Statistics. 
A. Physical Violence: 
Pushing, shO'ITing, slapping, hitting, biting, kicltlng, punching, 
stabbing, shcoting. 
B. Errotional: 
Is the precursor to physical violence. Frightening and 
intimidating a person over a period ·of ti.Ire to control and 
maintain ~r over them. 
1. Two elarents present that rrekes it different f:ran 
violence. 
a. Abuser IlDJSt control: Control through fear 
b. Fear on t:art of victim 
2·. Narre-calling, pushing, shoving, biting, kicking, hitting, 
punching, stabbing, shcoting. 
3 '-" cnce it begins , it gets w:irse. 
severe. 
More frequent, l!Dre 
4. What is the difference between abuse and arguing, 
fighting, wrestling, etc.? 
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s·. EXAMPLE: 
Sareone teasing you about be.ing fat, big nose, bad 
canplexion, short. You want to avoid that i;:erson because 
their c:x:mrants hurt, entarrass, humiliate you in f=it of 
others. 
DAY 2 
REVIEW DAY 
GIVE DIT 
D. Ccmestic Violence: 
Violence in the Hare 
1 • Vict.i.rns : 
Spouse - 95% female 
Child - 200 cases/nunth - Tulsa area 
Sibling 
Incest - 1 in 4 girls, 1 in 8 boys by age of 18 
Handicapped - 80% female, caretakers, daughters, 
neglect, lack of care 
Elderly - 68 cases/rronth in Tulsa 
2. . Cnly 2-5% rrales reporte:i 
a. 
b. 
..... 
Willlp 
Taught not to hit 
Ernba=asse:i 
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o. Statistics 
1. 50% of all couples have exp3fienced violence in an 
intimate relationship. 
2. 25% of all couples in an intimate relationship exi;:erience 
darestic violence repeatedly. 
3. Battering is single major cause of injury to w:.nen. 
4. A wc:rran is beaten every 18 seconds in the U.S. 
5. In Oklahcma: FBI Statistics 
2,000 - 4,000 v.oren are !:::eaten to death annually, and only 
2% of male batterers are prosecute::l. 
340,000 v.oren are abuse::l regularly - Unite::l States 
20,000 in Tulsa 
12 D::rt13stic Violence calls/day 
45% f.rcrn south and east Tulsa 
6. 80% of children who witness abuse will 1:::ecate abuse::l or 
abusive. All children a.re arotionall y aruse::l. 
7. 50% of SPJUSe-abusing families abuse the children as well. 
8. 1/3 of all dating relationships a.re abusive. 
III. CYCLE OF VIOLEOCE 
A. Tension Building 
1 What rrakes you tense?: 
Pa.rents, teachers, friends, grades, rroney problers, tests, 
college entrance, drugs 1 sex, alcohol, ~ pressure, 
little mothers and sisters. 
2; In::iividuals who abuse: 
Nane calling, threats, pushing 
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Blarres victim 
Becares Jl'O.re oppressive, possessiVe, jealous 
Role expectations 
B. Violent episode: 
1. Shortest period in cycle. Qlly parson who abuses can end. 
2. Wants to teach a lesson, doesn't rrean to hann at first. 
o.it of Control. 
C. Crisis state. 
1 . Best t.irre for taking ne.r direction. 
2. Both :realize the offender has gone too far. Situation 
must be resolved. 
3. Abuser rennrseful: Premises to change, never do again. 
Victim forgives. 
4 • Abuser not rerorseful: Project blarre for problans onto 
victim, displaces feeling onto her. Justify hurting then 
by blaming then. 
D. Honeym:on: 
1. Loving behavior becaoos reinforcerent for staying. 
2~ lbpe, pranises, presents, love 
E. Calmness restored. 
F. 'M:m3n will subconsciously recognize the cycle after being in it 
far. a while and will lea:i:n hew to prolong the honeym:on and 
calm phases an:! to re::!uce the tension rhase. 
She will feel guilty and try to change. 
She will be ver'£ cautions an:! nervous , like walking on 
eggshells. 
G. Unless sarething stops this cycle, it will =tinue. 
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H. Familiarity with situation at hand, has fear unknC7Nll. 
I. Usually violence doesn't happen on,. a frequent basis (i.e. 
daily, 'NE!ekly). It zray occur m::mths ap:trt. 
DAY 3 
GIVE BEM INVENI'CRY 
DI. DANJER SIGNS - All signs way not be present in individuals who 
batter. 
A. Jealousy: Is it okay? It shows carmitrrent to relationship. 
B. Family Eackground: 
Many abusers were abuse:i as children, or saw their rrothers 
abuse:i. Abuser learns to use violence to get what they want 
and to control others. 
'D'ley way have strong negative feelings about their rrothers. 
'!hey learn =nterpt for 'NOren, and mistreat:rrent of 'tOTen is 
acceptable. 
C. Rigid role expectations: 
Masculine role, 'rights' as a toyfriend - girlfriend is 
'theirs' to do with as they please. 
D. Possessiveness; CWn as property, object 
E. Displace:i aggression: Blaming girlfriends for their proble:ns, 
girlfriend supi::osed to make everything alright and when 
sarething goes wi:ong, it's her fault. 
F. Jekyll-Hyde :personality: Funny, nice, polite, great 
personality, chru:::ming. But watch out if saieone o:osses him. 
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G. Controlling: Feels the need to control envi.roment, and 
individuals close to them. Make all d~isions subjective. 
H. Dictatorial: wants things to look feel, progress as he 
desires. 
I. Ii::.w self-€steen: Everything is done to i;ad his ego. D:les not 
feel good about self. 
J. Hitting walls, nane-calling, etc. 
V. VIDEO PRESENrATICNS: 
A. When the Gocd Tines Go Bad: 
B. 
Progression of ah!sive relationship, nore severe. 
Karen takes blCUIE, tries harder. 
Gary denies he hits her, only p.ltting her in her place, 
she likes it, she wants to be told. 
Has unfinishe:i ending. 
Targets: Recognizing victimization and hew not to becare a 
victim. 
C. Fantasy gCUIE: 
Narre 10 characteristics of perfect IM.te (discussion) 
Now eliminate all rut 2 (discussion) 
D. Role playing 
E. Awareness in news on TV, newspaper, m:::wies, Il'agazines . 
DAY 4 
VI. RE-&1PHASIZE rnFORTANl' romrs 
A. Re<:;ognize Danger Signs - Cefinition of ah!se - control/fear 
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B. ~ze life isn't Fairy Tale - Relationships involve stress 
and conflict and couples Il11ll3t learn hew to deal with these. 
Learn to camrunicate feelings as ~11 as frustrations. 
C. look at Prospective Partners in realistic ways . 
1. Guy with nean 1:e:rl[::er - Con' t say "Evel:yth.ing will be 
fine, and ~' 11 be happy after ~ rran:y. " 
2. He's got a p.:roblen, and he better get help -- I Con't want 
to Get Hurt! 
3. He needs to realize he has a problem and he can learn 
other ways to deal with anger. It doesn't help anyone to 
ignore the problem. 
4. Break Cycle of Violence. 
5. Learn how to Deal with Stress and to Camruni.cate. 
Misinfo:r:nation becares P3r1: of the justification for Violence. 
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APPENDIX G 
Raw Data / Code Sheets 
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LIST OF ABBREVIATIONS 
CT SRI Conflict Tactic Scale Reasoning for the Individual 
CTSRF Conflict Tactic Scale Reasoning for the Friend 
CTSVIF Conflict Tactic Scale Violence for the Friend 
CTSVII Conflict Tactic Scale Violence for the Individual 
CTSVAF Conflict Tactic Scale Verbal Aggression Friend 
CTSVAI Conflict Tactic Scale Verbal Aggression Individual 
BEM Sex Role Inventory 
BEMF BEM Feminine Scores 
BEMM BEM Masculine Scores 
BEMO I FF BEM Androgynous Scores 
DIT Defining Issues Test 
CTS Conflict Tactic Scale 
DIT Defining Issues Test Measure of Moral Judgment 
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